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The hug to employment
project description

This comprehensive program of sociolabor insertion for young people at VET
(Education and Vocational Training) will
create an innovative device within the
training institutions and municipalities.
Based on individual support to vulnerable
young people, not only will it prevent
students from school drop-out but it will
also make it possible for them to obtain
the ESO graduate (Basic FP). Moreover,
their possibilities of employment, their
connection with the working market, and
their opportunities for social participation
and inclusion will increase.
The project develops a methodology of individualised support for students which will be carried out
through social, educational and emotional coaching, aimed at the entire education system, since
emotions are the main part of the learning process.
Furthermore, a methodology will be provided so
that students will be given the chance to work with
a Youth Coach, a person who will prevent students
from dropping out, by working from peer to peer,
not only in the school setting, but also during their
creative leisure. Finally, there will be a compilation
of 47 good practices related to school dropouts,
which will serve either as an inspiration framework
or as a resource bank for other VET education professionals.

␣ ADDRESSEES: Secondary schools
␣ DURATION: October 2019 - December

2021
␣ PARTICIPATING FORMAL PARTNERS:

 SPAIN: Ajuntament de Silla , Amics
de la Fonteta

 THE NETHERLANDS: Stichting
Bloom
 NORWAY: Vestland Fylkeskommune
␣ INFORMAL PARTNERS

 SPAIN: IES Sanchis Guarner, IES
Enric Valor, CEIP Sagrada Família, IES
Dr. Lluís Simarro, IES Josep de Ribera,
CIFP La Costera, Universitat de València, Amparo Ribes Greus, Professor
and Coordinator of the Research and
Innovation group in active Methodologies at the Universitat Politecnica de
Valencia

 THE NETHERLANDS: Plusgroep,
RocMondriaan
 NORWAY: RedCross

During the 24 months of the project, the 4 partners
from Spain, Norway and the Netherlands will work
intensively in order to achieve the expected high
quality results.
THE HUG TO EMPLOYMENT has the overall objective of avoiding youth unemployment and increasing the number of young who obtain basic vocational training/ESO in order to prevent them from
early school leaving.
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WHO WE ARE. WHERE
DO WE COME FROM?

Ajuntament de Silla
City Council of Silla
Coordinator of the project
Contact details:
Plaça del Poble 1b, Silla (Valencia), Spain
Tel. +341200029
europa@silla.es
www.silla.es

Trajectory and
experience in European
projects

Our organization is the City Council of
Silla, a municipality of around 20,000
inhabitants, located in the metropolitan
area of the city of Valencia.
ÙÄ Ħ§ĝïĝ ·§ĖĖÝÄ½ ăĬĦ Ýú ĦÙÄ ŌÄò½ ăÒ ĺă·§ĦÝăúal training are coordinated by the Training and
Employment Department. With respect to the
target group of the project, it is aimed to all the
citizens in Silla aged between 15 and 25, as they
are the population towards which active employment and training policies are intended.
The city council participated as partners and
coordinators in many Erasmus projects, some
of them involving the Education Department
and others involving the Youth Department. We
have now decided it is time to address this project towards employment.
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Ä Ù§ĺÄ ÓĖÄ§Ħ ÄŀēÄĖÝÄú·Ä Ýú ĦÙÄ ŌÄò½ ăÒ ĺă·§tional training for employment. We organize
employment workshops, job placements, workshop schools and many more events every year.
We currently have the Tourism, Gardening, Organic Farming, Building, Cleaning and Masonry
specialties. The department’s team of workers
is made up of 8 people. The contact person of
the entity is responsible for the Employment
Service and has also participated in different
Erasmus + programs, with the cooperation of
the Youth department, which has also coordinated different projects. In addition, the relationship with other workers of the same City
Council is due to consider, since they are the
U§ŁăĖƴĝ _ÒŌ·Äƕ ĖÄ§ĝĬĖŁ §ú½ ;úĦÄĖĺÄúĦÝăú ½Äpartments.
Our organization has extensive experience in
the Erasmus + and Youth in Action program. On
the one hand, we have been a sending / hosting
/ coordinating entity since 2009. As a sending
entity, we have sent more than 30 young people
and we have welcomed a total of 10. We have
the Youth European Service within the facilities
of the Youth Information Centre. Moreover, we
are also advisers on European and youth matters on mobility programs.
The City Council has developed various programs related to school dropout. The Social Services Department has always taken action to reinsert those young people who have already left
the system, into suitable training itineraries. In
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addition, we are participating in a one year Erasmus + VET project on the reintegration of Dropout youth.
From the Employment Department, we offer
ĦĖ§ÝúÝúÓ §ú½ ēĖăÒÄĝĝÝăú§ò ĕĬ§òÝŌ·§ĦÝăú §·ĦÝĺÝĦÝÄĝ
related to training young people at risk of exclusion.
There are three people directly involved in this
project. Two of them are responsible for employment and training, and they also coordinate
training activities for employment in the municipality. The third person is the Youth Worker, who
is responsible for the Erasmus + Youth Service
and has extensive professional experience in
project management.

Silla

School dropout
Silla is a municipality in the Comunitat Valenciana (CV), located in the crown of the metropolitan area of Valencia, the main city in the CV. According to the latest available data, 1st January
2020, there are 19,078 inhabitants in Silla. The
average age of the population is 43 years old,
which shows a slightly younger population than
the average in the CV, but similar to that of Valencia metropolitan area. Silla’s population variation over the last 20 years has been positive,
with an increase of 22.19% during those years.
The population growth is mainly due to the arrival of migrant population, mainly young couples

with children, and, to a lesser extent, due to the
fertility of young native families.

€) and is 5.78% lower in relation to the average
of the CV (20516 €).

In relation to the young population, as we can

As far as the education system is concerned, Silla currently has a total of 6 educational centres

see in the following table, the population under
30 years of age represents almost 30% of the
total population of Silla. Although this proportion is similar to what we observe in western societies, where the demographic transition has
Ħ§ïÄúēò§·ÄƕÝĦ·ÄĖĦ§ÝúòŁÝĝ§ĝÝÓúÝŌ·§úĦēÄĖ·ÄúĦage of the total population.
The population of foreign origin resident in Silla
in January 2020 represented 13.21% of the total
population of the municipality. This proportion
is similar to that of the CV (14.87%), although
slightly lower. In relation to the Spanish average
(11.45%), the proportion of the population of foreign origin in Silla is almost three points higher.
In terms of coexistence between the different
communities and nationalities present in the
ùĬúÝ·Ýē§òÝĦŁƕúăĝÝÓúÝŌ·§úĦēĖă¶òÄùĝÙ§ĺÄ¶ÄÄú
½ÄĦÄ·ĦÄ½ƚ;úĦÙÄ§ĖÄ§ăÒĦÙÄŌÓÙĦ§Ó§ÝúĝĦĝă·Ý§ò
exclusion, Silla Town Council has developed various initiatives to promote inclusion, social welfare and coexistence.

of different levels and ownerships. The different
public and private schools in Silla have a total caē§·ÝĦŁăÒŘƕŗŖŖēĬēÝòĝ§··ăĖ½ÝúÓĦăŌÓĬĖÄĝēĖăvided by the regional government. Three of the
schools are located in the town centre: the public school “Virgen de los Desamparados”, the
private school “Sagrada Familia” and the public
“Manuel Sanchis Guarner Secondary School”.
The rest of the schools are located on the outskirts of the town centre, mainly in the south of
the municipality.
The educational level of the population as a
whole is below the average for the CV for each
of the levels. Thus, according to the latest available data, 18% of the population aged between
16 and 64 years old has a level of education
equal to or lower than primary school. Of the
population aged 16-64, 66% have secondary
education (compulsory and post-compulsory)

Regarding the labour market, the unemployment rate registered by the State Employment
Service is 14.5%. Almost 10% of the 1809 people in the municipality registered with the Employment Services are young people under 25
years of age. It is important to note that a total
of 148 people registered with the employment
services said that they had not previously had
§úŁÄùēòăŁùÄúĦƚ0ĖăùĦÙÝĝŌÓĬĖÄÝĦÝĝ·òÄ§ĖĦÙ§Ħ
many of these young unemployed people have
not yet had any job opportunities.
The average net disposable income of Silla in
2018 (19331 €), despite having increased over
ĦÙÄò§ĝĦÒÄĻŁÄ§ĖĝƕÝĝĝÝÓúÝŌ·§úĦòŁ¶ÄòăĻĦÙÄ§ĺÄrage values of the province of Valencia (21475
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and 17% have more than secondary education,
while in the province of Valencia the population

notable in some years. However, in the second
year of ESO (Secondary School), a higher pro-

with higher education is 23%.

portion of girls fail the course. In terms of aca½ÄùÝ·ēĖăŌòÄĝƕĝĦĬ½ÄúĦĝĻÙăĖÄĕĬÝĖÄĝăùÄÒăĖù
ăÒĝĬēēăĖĦƦ·ĬĖĖÝ·Ĭò§Ė½ÝĺÄĖĝÝŌ·§ĦÝăúƧĝÝÓúÝŌ·§úĦ-

Focusing on the young population targeted by
this project, in the following paragraphs we present some characteristics associated with educational performance in secondary schools in
the municipality. The data come from the “Itaca”
programme, an application of the regional government, where schools record the academic
results of their students.

ly fail in the third year of ESO.
As for young people from migrant families, failures are highly concentrated in the last year of
ESO. This distribution of failed grades among

In compulsory secondary education (ESO), the

young people from migrant backgrounds is striking. One possible explanation is that this concentration of failures in the last year may be due

proportion of students who do not pass the
·ăĬĖĝÄ Ýĝ ÙÝÓÙÄĖ Ýú ĦÙÄ ŌĖĝĦ §ú½ ĦÙÝĖ½ ŁÄ§Ė ăÒ
ESO. In relation to gender, there is higher pro-

Ħă§·§½ÄùÝ··ĖÝĦÄĖÝ§ƕĻÙÝ·Ù§ĖÄò§ŀÄĖÝúĦÙÄŌĖĝĦ
three years, but become stricter in the year leading to the ESO diploma. These data warn of the

portion of boys who do not achieve the school
year goals, compared to girls, being particularly

need to reinforce attention to young people in
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ĦÙÄÝĖŌú§òŁÄ§Ėƚ

As for the number of failed subjects, the available data refer to a single school, the IES “Manuel

gories together (see table below), almost a quarter of students at all levels fail four or more sub-

Sanchis Guarner”. From these data, the high
proportion of students who fail four or more
subjects stands out. If we add these two cate-

jects (an even higher proportion in the second
and third years).

In relation to the type of subjects failed, we have
taken as a reference the second year of ESO,
which is the year in which students fail the greatest number of subjects. As can be seen, the two
subjects with the highest proportion of students
who fail are Physics and Chemistry and Mathe-

matics. Both subjects form part of what is known
as STEM (Science, Technology, Engineering and
Mathematics), an area of knowledge that seems
ĦăēĖÄĝÄúĦē§ĖĦÝ·Ĭò§Ė½ÝÒŌ·ĬòĦÝÄĝ§ùăúÓ"y_ĝĦĬ½ÄúĦĝƚ0ăĖÄÝÓúò§úÓĬ§ÓÄ§òĝăĝÙăĻĝ§ĝÝÓúÝŌ·§úĦ
percentage of students who do not pass.
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Finally, in the second and third year of ESP, a
total of 32 students are proposed to move on
to the Basic Vocational Education and Training
(FPB) and Learning and Performance Improvement Programme (PMAR). These are students
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ĻÝĦÙ òÝĦĦòÄ ēĖăĝēÄ·Ħ ăÒ ŌúÝĝÙÝúÓ ·ăùēĬòĝăĖŁ ĝÄcondary education through the normal pathway.
ÙÝĝēĖăŌòÄăÒĝĦĬ½ÄúĦĝÝĝăúÄăÒĦÙÄēĖÝăĖÝĦŁĦ§Ėgets of our project, since among these students
the drop-out rates are higher.

Stichting Bloom
The Netherlands
Partner
Contact details:
Professor Lorentzlaan 85, 2251 VK, The
Netherlands Tel. +31624320249
bloomfoundation@outlook.com www.
bloomfoundation.eu

The organizations involved are working with
young people with less opportunities, especially
(potential) absentees from school and / or unemployed. These organizations, both youth and
educational, form a network in which you can
create projects for this target group. Bloom also
participated in a follow-up seminar in Norway,
May 2015.
Bloom organized several short-term group EVS
youth with fewer opportunities in Turkey. We
truly believe that non-formal learning, especially
for troubled social youth, gives them a once in a
lifetime experience. Bloom professionally coordinates the guided EVS projects for these young
people, either individually or in groups.
The key people involved in this project are Jorine
van Egmond and Nathalie Feitsma, founders and
coordinators of Bloom. Both have experience
in caring for young people, working with the

Trajectory and
experience in European
projects
The Bloom Foundation is a Dutch
organization that aims to create
opportunities for young people with
fewer opportunities to have a formal
learning experience
Our target group are young people who have difŌ·ĬòĦÝÄĝ Ýú ĝ·Ùăăòƕ ĻăĖï ăĖ Ù§ĺÄ ēĖă¶òÄùĝ ĻÝĦÙ
social behaviour. We create non-formal learning
experiences for these young people to increase
their social inclusion and changes to obtain and
maintain an education and / or job.
Bloom creates an international network of organizations working with this vulnerable target
group. In this network, knowledge and experiences are shared, and projects are developed
and started international. Bloom organized a
training / network meeting with organizations

NEET target group. Jorine van Egmond has coordinated international projects such as Youth
Exchange, EVS and youth initiatives for this target group since 2008. After founding Bloom in
2013, they have coordinated short-term group
EVS, youth exchanges and training events for
organizations that work with NEET.
Bloom has been the host entity of the job Shadowing project with the City Council of Silla,
through which we have shared our experience
in working with NEET. Bloom has a lot of experience in the use and application of Open LearnÝúÓ§½ÓÄĝÒăĖĦÙÄēĖăÒÄĝĝÝăú§ò·ÄĖĦÝŌ·§ĦÝăúăÒ
micro-competencies and thus the improvement
of the employability of youngsters.
Bloom facilitates international experience based learning and seeks possibilities to recognize
and validate competences gained outside the
formal educational system.
␣ Network organization
␣ International Volunteering under ESC
␣ Open Badges
␣

Watch video

from 8 European countries in October 2014.
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Bloom in international context
␣ Coordinating and sending: ESC

Partner in research and development about
non formal learning, cross over with formal
␣

in the past few years. Although the numbers go
down, we still think every dropout is one to many
and government and school will keep focussing
in keeping every student on board.

learning
␣ Project leader: Open badges and how to use it

Plusgroep project
‘In Hug to Employment Bloom Foundation

Europe and the Netherlands are committed to
combating early school leaving. The aim is for a
maximum of 10% of 18 to 25-year-olds to leave
education prematurely by 2020, i.e. without a

worked together with the Plusgroep, a Dutch organization which is very experienced in (peer to
peer) coaching inside and outside school.
For 10 years, Plusgroep has been offering indi-

¶§ĝÝ· ĕĬ§òÝŌ·§ĦÝăúƚ ÙÄ ú§ĦÝăú§ò Ħ§ĖÓÄĦ ÒăĖ ĦÙÄ
Netherlands is 8%. In the chart are the dropout
rates of 28 European countries compared with

vidual coaching that is used if a young person
is at risk of early school leaving. Plusgroep recruits, trains and matches professionals, train-

the dropout rates in the Netherlands.

ees and volunteers.

In the Netherlands young people between 12
and 23 who leave education without a basic
ĕĬ§òÝŌ·§ĦÝăú§ĖÄ·§òòÄ½½ĖăēăĬĦĝƚ;úŖŔŕŝƪŖŔŖŔƕ
the number of early school leavers fell (sharply). There are 22,785 dropouts in total, 1.72% of
the total starting population. In the chart underúÄ§ĦÙ·§ú¶ÄĝÄÄúÙăĻĦÙÄĖ§ĦÄĝÙ§ĺÄōĬ·ĦĬ§ĦÄ½

Plusstudent is a trainee in Pedagogy, Applied
Psychology or Social Work who, as a peer coach,
supports students at school on the basis of the
solution-oriented methodology. Peer-to-peer
coaching is very accessible and can be used preventively. This increases the self-reliance of the
young person.’
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Youth unemployment rate
In 2020, 9.1% of the 15 to 25-year-old labor
force was unemployed. In 2019 this was 6.6%.
After a long period of decline in the percentage
of young people looking for work, the corona
pandemic in 2020 will lead to an increase.

We can conclude that young people with a basic
ĕĬ§òÝŌ·§ĦÝăúÙ§ĺÄ¶ÄĦĦÄĖ·Ù§ú·ÄĝÝúŌú½ÝúÓ§ú½
ïÄÄēÝúÓ § ìă¶ §ú½ ĦÙÄĖÄÒăĖÄ Ōú½ÝúÓ  ĦÙÄÝĖ Ļ§Ł
in life. We need to keep investing in preventing
school dropout. Prevent instead of cure!

ăĬúÓ ēÄăēòÄ ĻÝĦÙăĬĦ § ¶§ĝÝ· ĕĬ§òÝŌ·§ĦÝăú §ĖÄ
more often unemployed over the years than
ŁăĬúÓēÄăēòÄĻÝĦÙ§¶§ĝÝ·ĕĬ§òÝŌ·§ĦÝăúƚ;úŖŔŖŔƕ
śƚŘǖăÒŁăĬúÓēÄăēòÄĻÝĦÙ§¶§ĝÝ·ĕĬ§òÝŌ·§ĦÝăú
were unemployed. Among young people withăĬĦ § ¶§ĝÝ· ĕĬ§òÝŌ·§ĦÝăúƕ ĦÙÝĝ ēÄĖ·ÄúĦ§ÓÄ Ļ§ĝ
much higher: 11.4%. In both groups there is an
increase compared to 2019 (Statistics Netherlands 2021).
Young people with a migration background
Unemployment among young people with a migrant background reached 14.6%, in 2020, almost twice as high as that among young people
with a Dutch background (7%). After a long period of decline in the percentage of young people seeking work with a migrant background, in
2020, as with young people with a Dutch background, there will be an increase again under the
ÝúōĬÄú·ÄăÒăĖăú§ĺÝĖĬĝƚ
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Vestland Fylkeskommune
Arstad VGS
Norway
Partner
Contact details:
Sandslihaugen 30, 5254 Sandsli,
Bergen, Norway
Phone: +47 55 23 90 00
barhart@hfk.no www.hordaland.no

Hordaland County Council (HCC) has been involved in EU-programmes since the EEA agreement was signed in 1994. We have had a special
interest in the EU-programmes for education
(Erasmus+, Lifelong Learning, Leonardo, Comenius) and youth (Erasmus+, Youth in Action,
Youth, Youth for Europe), in addition to the Interreg programme. Have a look at our International
Newsletter, published twice a year: http://www.
hordaland.no/nnNO/internasjonalt internasjonalt-nyheitsbrev/
In our vocational education activities we have
several groups and we also cooperate with the
local VET schools in the frame of the different
projects.
Hordaland County Council (HCC) established
ĦÙÄ "ĬĖăēÄ§ú _ÒŌ·Ä Ýú ŕŝŝŘ §ú½ ĝÝú·Ä ĦÙÄú
we have been involved in EU- programmes. We

Trajectory and
experience in European
projects
Hordaland County Council (HCC) is
a public authority, responsible for
developing Hordaland society.
We provide vocational education and public
transport for our citizens. We develop the road
system and facilitate growth, economic development and cultural activities. As part of national and global society we are responsible for taking care of the past, the present and the future
in Hordaland.
The Council is the county’s political decision-making body. The administration of Hordaland County is located in Bergen, one of Europe’s
great scenic cities, and the second largest city in
Norway.

Ù§ĺÄ¶ÄÄú·ăăĖ½Ýú§ĦÝúÓù§úŁ"ƪŌú§ú·Ä½ēĖăjects, from big ones to smaller youth projects, in
addition to being partners in numerous projects,
all these years our organisation has developed
§òăĦăÒĝïÝòòĝ§ú½ÄŀēÄĖĦÝĝÄÝúĦÙÄŌÄò½ăú"ĬĖăpean cooperation projects, both on EU-politics,
EU-programme expertise and management,
and we have a broad network of cooperation
partners in Europe.
HCC’s International Strategy points out two
important goals for international cooperation,
being the second one of big relevance for this
strategic partnership project: “giving young
people international competences, experiences and responsibilities.” HCC has been regional
contact for EU-programmes and for Youth since
the nineties. The coordinator of this project has
20 years of experience in different international non-formal learning projects: EVS Youth Exchanges, Democracy Mobility Projects for youth
workers and Youth Initiatives within the framework of EU-programmes youth. In the 3 years
preceding this project, the coordinator has been
focussing especially on NFL as a tool for inclusion of youth with fewer opportunities. In 2017
Hordaland Council developed a Strategic EVS

 EVS 4 Inclusion - offering short term EVS to
early school leavers.
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Dropout rate in upper secondary school according to Udir.no, year 2019/2020 / NORWAY

Årstad vgs Vestland County Council

Collaboration with Bergen Red Cross:

Årstad is a mainly vocational school, but also a
combined school with programs within study
specialization In general. About 1000 students
and approximately a staff of 160.

␣ Group EVS

Electrical, mechanical, design, art and architecture, health-, child- and wellness workers

␣

␣ ăúōÝ·Ħù§ú§ÓÄùÄúĦĻăĖïĝÙăēĝ

Offers part-time students to work with Red
Cross

␣

␣ Facilitates the system of badges

Study specialization in general, education for
newly arrived youths.

␣

␣ Students with special needs
␣ LUE2 Inclusion local results
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Amics de la bilioteca
de la Fonteta
Spain
Partner
Contact details:
C/ Pilar, 29, 46460, Silla (Valencia),
Spain Phone: +34 656541202
admin@amics.eu www.amics.eu

The regular activities of our entity consist of:
Monitoring, administration and coordination
of meetings (one every month approximately) ␣

Meetings of the coordinating board (one every 2
or 3 weeks, approximately)
␣ Training activities (one every 2 months, on
various topics) - Cultural activities (one every 2

months, in collaboration with other cultural entities)
␣ Intercultural activities (one every 2 months, in

collaboration with other entities or alone)
Family activities (one every 2 months, in collaboration with other entities)
␣

Activities for children (one every 4 months,
such as storytelling, games, workshops ...)
␣

Creative activities (one every 2 months, artistic creation workshops, game development,
etc.)

␣

Trajectory and
experience in European
projects
Our organization was founded in 2005
and was created with the intention of
developing programs of community
development through sociocultural
animation
and
preferably
with
population in risk of exclusion
Thus, our entity began developing school reinforcement activities with children from families
at risk and is currently developing actions to empower young people at risk of exclusion through
sociocultural animation and non-formal education.
Our main objective is to transform society by
ŌÓÙĦÝúÓ §Ó§ÝúĝĦ ½Ýĝ·ĖÝùÝú§ĦÝăú §ú½ Äŀ·òĬĝÝăúƕ
through positive actions of sociocultural animation.

␣

Dissemination activities of socio-educational

activities for young people and adults - ONLINE
(to daily) - Collaboration activities with other associations (weekly).
The people who participate regularly in our asso·Ý§ĦÝăúÙ§ĺÄ§ĺÄĖŁ½ÝĺÄĖĝÄēĖăŌòÄƕÒĖăùĝĦĬ½ÄúĦĝ
to employees from different sectors. People involved are always volunteers, being the average
rate between 5 and 20 volunteers per activity,
depending on the day and the theme. The coordinating board is formed by 4 volunteers. The
technical team is made up of a full time working
youth professional, who is in charge of the administrative management and the development
of the up and running campaigns and projects,
and two part-time program technicians. During 2008 and 2009, we had the opportunity to
host volunteers in our entity. However, the exēÄĖÝÄú·Ä Ļ§ĝ ĝăùÄĻÙ§Ħ ½ÝÒŌ·ĬòĦ ÓÝĺÄú ĦÙÄ òăĻ

Our target group is young people from 15 to 35
years old, although sometimes we develop activities with children (5-15) and with the general

regular volume of activities, so we decided to
focus on shipping. In this new stage, thanks to
our experience, we will carry out the functions of

adult public (without age limit).

coordinating the host projects of other entities.
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The empowerment of vulnerable youth is one
of the foundations of our entity, since it constitutes one of the reasons for its
creation. Currently, the high
unemployment rate means
ns
that most of the young peo-ple with whom we develop
§·ĦÝĺÝĦÝÄĝ Ù§ĺÄ ½ÝÒŌ·ĬòĦÝÄĝ Ōú½ÝúÓ § ìă¶ƚ ;ú §½dition, we have regular
activities with a group
of young people who are
ng. It is
neither studying nor working.
within this group of people where our
is applicarelevant experience for this
tion is focused,
applying non-formal
education methodologies to motivate
ational training.
young people towards vocational
n the use of Open
We also have experience in
Learning Badges as a tool for the recognition
ing acquired in the
and validation of the learning
educational process .
g activities for ten
We have been developing
years, in order to promote participation and acn the city of Valencia.
tive citizenship in Silla and in
In the international arena, our entity has carried out various projects with the Erasmus +
exchanges, courses,
program: Youth in Action (exchanges,
EVS).
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INTRODUCTION

The European Union
main aim is the
rise of every single
member country by
strengthening their
ÝúĦÄòòÄ·ĦĬ§òƕĝ·ÝÄúĦÝŌ·ƕ
technological, cultural
and social dimensions.
It presents the
development of a
European society based
on knowledge.

supplementing their action”.
Similarly, the
European Commission, in its White Paper on
education and training, entitled “Teaching and
learning - Towards the learning society”, after
a description of the challenges and an analysis
ăÒĦÙÄ½ÄĺÄòăēùÄúĦĝĦă¶ÄÄúĺÝĝ§ÓÄ½ƕÝ½ÄúĦÝŌÄĝ
the main initiatives aimed at achieving the
learning society: (i) encouraging the acquisition
of new knowledge; (ii) bringing school and
¶ĬĝÝúÄĝĝ ·òăĝÄĖ ĦăÓÄĦÙÄĖƟ ƦÝÝÝƧ ŌÓÙĦ Äŀ·òĬĝÝăúƟ
(iv) speak three Community languages; and
(v) give the same importance to investment in
equipment as to investment in training. In short,
the future of the EU is directly linked to the EU’s
ability to move towards the new society, which

The idea of a Knowledge Society was forged
in the very principles of the Maastricht Treaty,
Articles 126 and 127, which state that “the

must be a just and progressive society, based
on its great cultural richness and diversity. The
education and training acquired in the education
system, in business or in a more informal way,

European Community shall contribute to
the development of quality education by
encouraging cooperation between Member

should contribute to social inclusion, to the
development of employability skills and to
ĦÙÄ ½ÄĺÄòăēùÄúĦ ăÒ ÙĬù§ú ÒĬòŌòùÄúĦƚ Ʀ"ƚƚƚ

States and, if necessary, by supporting and

European Union Commission. 1995).
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However, the concept of the Knowledge Society
Ļ§ĝúăĦ½ÄŌúÄ½ĬúĦÝòĦÙÄMÝĝ¶ăú"ĬĖăēÄ§úyĬù-

and employment and integration policies are
promoted. Horizontal coordination between dif-

mit in March 2000. It is a political initiative that
encompasses a set of actions to bring about a
radical transformation of the economic struc-

ferent actors and vertical coordination across
different levels of government are equally imēăĖĦ§úĦƚ ÙĬĝƕ ĝĦĖ§ĦÄÓÝÄĝ Ħă ŌÓÙĦ Ä§ĖòŁ ĝ·Ùăăò

ture of the current industrial society, in which the
productive system is based on material factors,

leaving should include elements of prevention,
intervention and compensation.

towards an economic system in which symbolic and knowledge-based factors are dominant.
Cognitive factors, creativity, knowledge and information are increasingly contributing to the
wealth of companies. Karsten Krüger REVISTA
BIBLIOGRÁFICA DE GEOGRAFÍA Y CIENCIAS
SOCIALES. Universidad de Barcelona. ISSN:
1138-9796. Depósito Legal: B. 21.742-98 Vol. XI,
nº683, 25 de octubre de 2006.
At the same time, however, there is a growing
awareness of the lack of knowledge and the risks
that this entails for the development of society
itself. Increased knowledge leads to an increase
in the number of people who do not reach these
levels and consequently to an increase in ignorance. While knowledge is increasing rapidly, the
lack of knowledge of those who do not know is
increasing at an even faster rate. In this sense,
new forms of social exclusion related to access
to information and knowledge are appearing.
Therefore, education and training is one of the
essential ways to avoid this risk of exclusion, and
ĦÙÄŌÓÙĦ§Ó§ÝúĝĦÝĦĻăĬò½¶Ä¶§ĝÄ½ăúĦÙÄ½Äùăcratic and universal dissemination of knowledge
in all social strata.
In order to build this Knowledge Society, it is logical to establish that one of the priorities is the
ŌÓÙĦ §Ó§ÝúĝĦ Ä§ĖòŁ ĝ·Ùăăò òÄ§ĺÝúÓƚ ;Ħ Ýĝ úÄ·Äĝĝ§ĖŁĦăēĖÄĺÄúĦ§ĝÝÓúÝŌ·§úĦēĖăēăĖĦÝăúăÒŁăĬúÓ
people from being excluded because they do
not have the skills to fully develop their talents,
¶ăĦÙÒăĖĦÙÄÝĖăĻú¶ÄúÄŌĦ§ú½ÒăĖĦÙÄ¶ÄúÄŌĦăÒ
the economy and society.
ÙÄÓÄúÄĖ§òĝĦĖ§ĦÄÓŁĦăŌÓÙĦÄ§ĖòŁĝ·ÙăăòòÄ§ĺing is, on the one hand, to promote education
policies that foster high quality school systems
and, on the other hand, to develop social policies in which youth care services are included
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Prevention policies focus particularly on the
educational sphere. The aim is to lay a solid
foundation for schoolchildren to develop their
learning potential, as well as their basic linguistic and cognitive skills, by being integrated into
ĝ·Ùăăòƚ oĖăĺÝ½ÝúÓ ĕĬ§òÝĦŁ Ä½Ĭ·§ĦÝăú Ýĝ ¶ÄúÄŌcial for all students, and particularly relevant for
those from disadvantaged backgrounds. These
policies would be associated with an increase in
the supply of education, support for schools in
½Ýĝ§½ĺ§úĦ§ÓÄ½ §ĖÄ§ĝƕ Ýú·ĖÄ§ĝÝúÓ ōÄŀÝ¶ÝòÝĦŁ §ú½
permeability of educational pathways so that
no one feels excluded, enhancing the link between the education system and the world of
work, implementing vocational training which
is recognised, valued and well integrated into
the general education and training systems, and
strengthening the participation of parents by
encouraging their cooperation within the school.
Intervention policies envisage the involvement
of many more actors, on the one hand focusing
on teachers by supporting pedagogical innovation, in order to increase their competences to tackle the causes of ESL at all levels. On
the other hand, it requires the involvement of
parents and other partners outside the school,
such as local community services, organisations
representing minorities, cultural and sports associations, employers and civil society organisations, all of which enable holistic solutions to
help pupils at risk. In other words, it is a matter
of developing Learning Communities where all
actors count. Finally, local services could reinforce this intervention by organising extracurricular activities outside the school, after school
ÙăĬĖĝƕ Ħă ŌÓÙĦ §Ó§ÝúĝĦ ĦÙÄ ĦÄ·ÙúăòăÓÝ·§ò Ó§ēƕ
especially by developing digital skills that allow
a rational and safe use of information and com-

munication technologies, as well as artistic, cultural and sporting activities, in order to increase
the self-esteem of students at risk and develop
ĦÙÄÝĖĖÄĝÝòÝÄú·ÄÝúÒ§·ÝúÓĦÙÄ½ÝÒŌ·ĬòĦÝÄĝĦÙ§Ħ§ĖÝĝÄ
in their learning process. In this sense, the role of
the social tutor or COACH would be essential.
Compensatory policies would be aimed at helping early school leavers by providing non-formal
or informal learning environments and establishing various re-entry pathways to develop
second chance programmes, thereby promoting lifelong learning, another key feature of the
Knowledge Society.
The Hug to Employment project is designed
to respond to intervention and compensatory policies, as its main objective is to develop a
comprehensive programme of socio-labour insertion for young people, promoted by the municipalities, in order to enable students to obtain
§ĦòÄ§ĝĦ§¶§ĝÝ·ĕĬ§òÝŌ·§ĦÝăúƕÝú·ĖÄ§ĝÄĦÙÄÝĖÄùployability and facilitate their social insertion.
In this process, the Youth Coach is particularly
relevant, whose task is complex, as he/she must
move from the role of a knowledge transmitter
to that of a learning facilitator. Moreover, it depends on a wide range of circumstances, such
as the objectives of learning, the peculiarities of
the environment (rural, urban, slum) or the typology of the users. It must also play a dynamic
role, establish direct contact with people, and
develop its relational, dialogical, motivational and accompanying skills. Empathy bridges
must be established, a motivating attitude must
be maintained, so that the learner can develop
autonomously in his or her own learning process, he or she must know how to listen, know
how to establish collaborative relationships and
adopt a creative and innovative attitude. Overall,
they must know how to apply an innovative pedagogical approach by implementing new, more
participatory methodologies, because improvisation and voluntarism are not suitable for this
role if quality results are to be achieved.

Writer and journalist Nicole Krueger (on ISTE
blog 2 September 2020) notes that Information
§ú½ăùùĬúÝ·§ĦÝăúÄ·ÙúăòăÓŁƦ;ƧēĖăŌ·ÝÄúcy, along with creativity, are the most in-demand
job skills. One of the cornerstones of the Knowledge Society is the Digital Society. Citizens are
ÄŀēÄ·ĦÄ½ Ħă ¶Ä §¶òÄ Ħă ĬĝÄ ĦÄ·ÙúăòăÓŁ ·ăúŌdently and securely, to participate, to obtain information, to learn, to work, to get jobs and to interact with others. Digital competence provides
not only the ability to harness the wealth of new
possibilities associated with digital technologies
and the challenges they pose, but is increasingly
úÄ·Äĝĝ§ĖŁ Ħă ¶Ä §¶òÄ Ħă ē§ĖĦÝ·Ýē§ĦÄ ĝÝÓúÝŌ·§úĦly in the new knowledge society and economy
of the 21st century. The European Digital ComēÄĦÄú·Ä 0Ė§ùÄĻăĖï ÒăĖ ÝĦÝŇÄúĝ ÙÝÓÙòÝÓÙĦĝ ŌĺÄ
areas: (i) information processing; (ii) communication; (iii) content creation; (iv) security and (v)
problem solving.
Creativity is therefore an essential human skill in
a technology-driven society. In changing times,
it is necessary to increase levels of creativity to
generate innovative ideas. Nevertheless, many
schools are out of sync with both global demand
and social needs, leaving students poorly prepared for future success. In this sense, a coach
has to establish the teaching of creativity as one
of his or her priorities.
In short, the Coach must: (i) Know the Training
Needs; (ii) Put the training action into context;
(iii) Design Training Actions based fundamentally on the acquisition of digital and creative
Competences; and (iv) Promote Learning Communities.
Learning Communities represent an educational
model where the basic approach is to consider
that all persons have the right to education, so
that any learning classroom can be transformed
into a learning community, thereby providing an
equal educational response. This learning modÄò Ļ§ĝ ŌĖĝĦ ēĖăēăĝÄ½ ¶Ł 7§¶ÄĖù§ĝ §ú½ 0ĖÄÝĖÄƕ
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Five reasons have been
stated to justify learning
through creativity
(i) Creativity is linked to intrinsic motivation to learn. Students
are more motivated to learn when they are able to link their
learning to their personal interests, when they have a sense of
autonomy and control over their task, and feel competent in
the work they are doing.
(ii) Jobs that involve creativity develop higher cognitive skills
and therefore allow the brain to develop.
(iii) Creativity stimulates emotional development, as the
creative process involves a lot of trial and error. Productive
struggle builds resilience and trains students to overcome
½ÝÒŌ·ĬòĦÝÄĝĦă§·ÙÝÄĺÄĝĬ··Äĝĝƚ
(iv) It can help students who are not academically motivated.
It has been proven that in many cases these students undergo
an amazing transformation when they are allowed to unleash
their creativity or explore a topic of personal interest.
(v) Creative thinking is an essential job skill for the future. As
automation continues to absorb routine jobs, the creation of
ideas and the opportunity to collaborate with others is what
ùăĺÄĝĻăĖïÒăĖĻ§Ė½ƚƶ

(Habermas,J. 1987 Teoría de la acción comu-

Learning takes place as a result of equal dia-

nicativa. I. Racionalidad de la acción y racionalización social. II. Crítica de la razón funcinalista.
Madrid: Taurus (p.o. en 1981). Habermas,J. 1998.

logue and consensus between the largest number of sectors involved: social educators, leisure
centres, associations, families, companies, stu-

Facticidad y validez. Sobre el derecho y el Estado
democrático del derecho en términos de teoría
del discurso. Madrid: Trotta. Freire,P. 1997. A la

dents and municipalities, resulting in an important potential for social transformation. Learning
Communities are implemented in real contexts,

sombra de este árbol. Barcelona: Roure. (p.o. en
1995).

hence the proposed transformation affects the
whole community, a neighbourhood, even a vil-
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lage. What is learnt does not depend so much
on formal learning as on the interaction among
school, the home, the street, the media, all of
which are conceived as powerful educational
actors. This educational model was applied in
educational centres in Brazil, and has been studied within the European Union’s Sixth Framework Programme for Research INCLUD-ED, as
a successful action to overcome school failure
and promote social cohesion in Europe through
education.
òÄ§ĖúÝúÓ·ăùùĬúÝĦŁÝĝ§ōÄŀÝ¶òÄĝĦĖĬ·ĦĬĖÄƕ·§pable of adapting to the lifelong learning needs
of a professional community. According to
Wenger, McDermott and Snyder (2002) a learning community is “a group of people who share
a common concern, a set of problems or a common interest in a topic, and who enhance their
knowledge and expertise in this area through
continued interaction”. Wenger, E., McDermott,
rƚƕǡyúŁ½ÄĖƕƚUƚƦŖŔŔŖƧƚƶĬòĦÝĺ§ĦÝúÓ·ăùùĬnities of practice: A guide to managing knowledge. Boston, MA: Harvard Business School
Press. It is a commitment to an inclusive model,
in which the success of all individuals is promoted, regardless of their different starting points,
given their socio-economic, cultural, personal,
etc. conditions. It is crucial to put in place organisational and methodological strategies to

The methodology designed by The Hug to Employment project is also a response to compensatory policies, as it allows any member of the
community participating in the Learning Communities to develop the core competences that
increase their motivation to not only acquire new
technical skills, but also a better understanding
of the opportunities, challenges and even the
ethical issues raised by new technologies, making them much more adaptable to change. In other words to promote Lifelong Learning.
The ‘’Knowledge Society’’ is ultimately about
fostering democratic citizenship where people
are informed, engaged and interested in the
society where they live. Hence, the Knowledge
Society is not merely a society of more experts,
more infrastructures, but a society based on
respect for the principles of justice and solidarity. Educational proposals against intolerance
are essential values of the European cultural
heritage (E.C.C. 1997, 60). In the words of Prodi (2000), “The European Union is compelled to
take a fresh approach to the training of a European citizenship capable of maintaining, within
the diversity of its roots, a capacity for frequent
and thorough dialogue, which is almost entirely
non-existent today”. This Teaching Guide, developed within the framework of The Hug to Em-

ensure that everyone in the community succeeds. This concept focuses on the potential
that everyone possesses simply because they
are people.
In order to implement a project, the context has
to be transformed, in that sense a learning community should be as diverse as possible in terms
of gender, language, motivations, learning level
and cultural background. It is about forming a
group of people who share their knowledge for
greater and better learning.
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IO NUMBER 1

METHODOLOGY FOR
PREVENTION OF
EARLY SCHOOL
LEAVING AND
UNEMPLOYMENT IN
VET

Early school leaving as
a problem in European
societies
Early school leaving is one of the main
problems facing education systems.
Western societies have been experiencing relatively high early school leaving rates for decades, which, despite steady declines over the
last ten years, are in contrast to the targets formulated by national governments and multilateral agencies every year.
ÙÄ"½ÄŌúÄĝÄ§ĖòŁĝ·ÙăăòòÄ§ĺÄĖĝ§ĝĦÙÄēÄĖcentage of people leaving education and training with only lower secondary education or less
and no longer in education or training (Council
of the EU, 2011). Eurostat, for its part, operationalises this indicator by estimating the percentage of the population aged 18-24 who have not
completed upper secondary education and are
not in education or training. In this way of operationalising it should be taken into account that
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young people who are or were in non-formal
training in the four weeks prior to the survey are
excluded from this indicator, which may lead to a
slight reduction in the early school leaving rate,
despite the fact that non-formal training does
úăĦòÄ§½ĦăĦÙÄ§·ĕĬÝĝÝĦÝăúăÒăÒŌ·Ý§òÄ½Ĭ·§ĦÝăú§ò
ĕĬ§òÝŌ·§ĦÝăúĝ §ú½ƕ ĦÙÄĖÄÒăĖÄƕ ĦÙÄ ĕĬ§òÝŌ·§ĦÝăúĝ
attained with such training would not allow the
early school leaving threshold to be exceeded.
7ăĻÄĺÄĖƕ úăĦ §òò ·ăĬúĦĖÝÄĝ ½ÄŌúÄ §ú½ ùÄ§ĝĬĖÄ
early school leaving in the same way. Depending
on the country, the concept may include dropping out of education and training systems before completing the minimum compulsory level
of schooling; dropping out before reaching a cerĦ§ÝúĕĬ§òÝŌ·§ĦÝăúƦúăĦúÄ·Äĝĝ§ĖÝòŁĦÙÄùÝúÝùĬù
·ăùēĬòĝăĖŁ ĕĬ§òÝŌ·§ĦÝăúƧ ăĖ ¶ÄÒăĖÄ ·ăùēòÄĦing upper secondary education (Singh, 2017).
Variants of the concept of early school leaving
are also common in policy and academic texts.
Thus, while the term ‘early school leaving’ can
include all forms of early leaving from education
and training, the term ‘school drop-out’ usual-

ly refers to leaving the system during a school
year that has not yet been completed. Drop-

tations in the measurement of early school leaving in the main measurement instrument used

ping out of education can occur at any time and
can be experienced by different age groups. In
ĦÙÝĝē§ēÄĖĻÄĻÝòòĖÄÒÄĖĦăĦÙÄŌĖĝĦăÒĦÙÄĝÄĦĻă

by the EU, the European Union Labour Force
Survey (EU-LFS and EPA in the Spanish acronym). According to Cedefop (2016), these limi-

conceptualisations (early school leaving), which
may include the second one (school drop-out).

tations may be particularly sensitive in the case
of VET pathways. According to Cedefop, there
are three main limitations. Firstly, the EU-LFS is

The way in which countries and international
agencies conceptualise and operationalise early school leaving is important in understanding
the focus of proposed policies to prevent early
ĝ·ÙăăòòÄ§ĺÝúÓ§ú½ÝùēĖăĺÄĝ·ÙăăòĖÄĦÄúĦÝăúŌÓures. School retention refers to the proportion
of students who remain in the education system
(Plasencia, 2020). Although some research has
ÄĝĦ§¶òÝĝÙÄ½ĦÙ§ĦĖÄĦÄúĦÝăúÝĝĝÝÓúÝŌ·§úĦòŁ§ĝĝăciated with early school leaving, some studies
have found limitations in establishing a clear
and unambiguous relationship between retention and dropout decline (Giano, Williams and
Becnel, 2021). However, there is a clear consensus that early school leaving highlights the
importance of developing preventive measures,
which increase retention and prevent a student
or his or her family from deciding to discontinue
their time in the education system. It is therefore a problem that needs to be tackled before
it manifests itself, which makes it necessary to
develop diagnostic tools that identify predictors of early school leaving. In this respect, it

considered likely to have a low representation
of hard-to-reach groups in the overall sample
§ú½ÝúĦÙÄĝĬĖĺÄŁŌÄò½ĻăĖïƦĝĬ·Ù§ĝĦÙÄrăù§Ƨƚ
These groups have a high prevalence of early
leavers, so the overall result may be an underestimate of the actual proportion of early leavers. Secondly, persons who participated in short
training courses (and especially those not leadÝúÓ Ħă § ÒăĖù§ò ĕĬ§òÝŌ·§ĦÝăúƧ §Ħ ĦÙÄ ĦÝùÄ ăÒ ĦÙÄ
survey are not counted as early leavers. This
way of estimating early school leaving may also
introduce a bias that underestimates the actual
proportion of early leavers (Prendes-Espinosa
ÄĦ§òƚƕŖŔŕřƧƚÙÝĖ½ƕĦÙÄ½ÄŌúÝĦÝăúĬĝÄ½ĖÄÒÄĖĝĦă
the attainment of an upper secondary education
programme of at least two years’ duration. This
means that those who complete shorter courses are considered early leavers. Given that many
second chance programmes and adult vocational courses are shorter, the indicator may not
§··ĬĖ§ĦÄòŁĖÄōÄ·ĦĦÙÄÝĝĝĬÄƚ
This indicator relates not only to the health of

ĝÙăĬò½ ¶Ä úăĦÄ½ ĦÙ§Ħ ĦÙÄ "ĬĖăēÄ§ú ½ÄŌúÝĦÝăú
of early school leavers focuses on young people who are above compulsory school age and

an education system, but is considered an important factor in reducing inequalities, improving the status of the labour force, activating or

who have not completed upper secondary education. However, many of these young people could have left the education system years

slowing down changes in the economic model
and, in general, a barometer of the health of a society (Hoeckel, 2008; Heckman and LaFontaine,

earlier. This circumstance, acknowledged years
ago by the European Commission itself (2013),
ù§ïÄĝ ÝĦ ½ÝÒŌ·ĬòĦ Ħă Ù§ĺÄ ½§Ħ§ ăú ŕŘƪŕŚ ŁÄ§Ėĝ

2007). On the other hand, from an individual perspective, the importance of early school leaving
stems from the possible adverse consequences

old who drop out of the education system each
year. On the other hand, this focus on the

for individuals in relation to their labour market
insertion, their ability to remain employed and,
consequently, to move above the poverty line

population that has already left the education
system makes it even more necessary to develop projects to prevent this situation in the

and away from positions of social vulnerabil-

youngest age groups.

maintain a satisfactory participation in society
(Romero and Hernández-Pedreño, 2019). There-

The literature has also pointed out certain limi-

ity and, in a broad sense, their possibilities to
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fore, early school leaving poses a risk both to
individuals and to societies as a whole. It is a

1975, periodically produces a series of reports,
in which it compiles and analyses information

problem that affects not only the distribution of
opportunities and resources across the social
structure, but also compromises the success of

and literature on VET. Its reports usually include

social reproduction. Ultimately, understanding
and intervening in social early school leaving
should be a priority for all societies.

vocational education and training centre stage.
Volume I: investigating causes and extent” (Cedefop, 2016). We will come back to this report

Background information
on early school leaving
Theories and individual and contextual
Ò§·ĦăĖĝ½ÄŌúÝúÓĺĬòúÄĖ§¶ÝòÝĦŁăÒŁăĬúÓ
people potentially at risk of dropping
out of school

a focus on individual EU countries. Of these, the
report entitled “Leaving education early: putting

and other studies later on to discuss the factors
involved in early school leaving.
In relation to the typologies of students who
drop out, it is possible to identify different ways
of labelling these students in the literature,
which to some extent have overlapped over the
years. For example, dropout students have been
labelled as low achievers (Kronick and Hargis,

;ú ĦÙÄ òÝĦÄĖ§ĦĬĖÄ ăú "yM ÝĦ Ýĝ ēăĝĝÝ¶òÄ Ħă Ōú½ §
number of theoretical perspectives that attempt to explain how ESL occurs and a range
of reports on the costs of ESL. This problemaĦÝĝ§ĦÝăúăÒĦÙÄēÙÄúăùÄúăúÝúōĬÄú·ÄĝĦÙÄĻ§Ł
in which administrations and different actors
consider ESL and, therefore, their responses to it. Years ago, the individualisation of ESL

1990), alienated students (Dwyer, 1996; McIntyre et al., 1999), maladjusted students (Janosz et al., 2000), students with school and so·Ý§ò §½ìĬĝĦùÄúĦ ½ÝÒŌ·ĬòĦÝÄĝ Ʀ0ăĖĦÝú ÄĦ §òƚƕ ŖŔŔŚƧƕ
and marginalised students (Cedefop, 2016b).
However, it is not possible to identify all these
characteristics in students who drop out before
completing upper secondary education. Simi-

prevailed and the young people involved were
seen as troublemakers, victims of inequality,
ùÝĝŌĦĝƕ ½ĖăēăĬĦĝ ăĖ Ò§ÝòĬĖÄĝ ƦM§ĖïÝúƕ ŖŔŕŘƧƚ Äpending on the perspective taken, beyond the
outcomes, the targeting of measures can have
important effects on the young people partici-

larly, not all students with any of these characteristics end up dropping out (Cerda-Navarro,
Sureda-Negre and Comas-Forgas, 2017). In this
regard, a relevant issue is that it has been identiŌÄ½ĦÙ§ĦúăĦ§òòĝĦĬ½ÄúĦĝĻÙă½ĖăēăĬĦÙ§½ēĖÄĺÝ-

In the academic literature it is possible to identi-

ously shown disruptive behaviour. Thus, Kronick
and Hargis (1990) and, later, Janosz et al. (2000)
characterised a type of students who, despite

fy various typologies of students at risk of dropping out, which consider different factors, mainly focusing on secondary education (Fortin et al.,

·ăúĝÝĝĦÄúĦòŁĖÄ·ăĖ½ÝúÓēăăĖĕĬ§òÝŌ·§ĦÝăúĝƕĝÙăĻ
good behaviour; these students were referred
to as “quiet-leavers”.

2006; Janosz et al., 2000;). Most of this work is
based on quantitative approaches and there is a

On the basis of the individual behaviour dis-

paucity of work that complements this perspec-

“discouraged” and “alienated” drop-outs (Dwyer, 1996; McIntyre et al., 1999): both show little

pating in the different programmes.

tive with a qualitative approach (Beekhoven and
Dekkers, 2005).
Academic repositories do not abound with spe·ÝŌ· ĝĦĬ½ÝÄĝ ăú "ƚ ;ú ĦÙÝĝ ĖÄÓ§Ė½ƕ ăúÄ ăÒ ĦÙÄ
main references are the various reports produced by the European Centre for the Development of Vocational Training-Cedefop. This
body, which is part of the EU and was founded in

26

played, some authors also differentiate between

interest and poor educational performance, but
only the latter report behavioural problems.
On the other hand, with regard to academic
performance, it is also not possible to characterise students who drop out in a single group.
òĦÙăĬÓÙòăĻĕĬ§òÝŌ·§ĦÝăúĝ§ĖÄĕĬÝĦÄÒĖÄĕĬÄúĦƕÝĦ
is also possible to identify students who, at dif-

ferent periods of their educational trajectories,
perform in line with the average of their peers.

key to their disengagement from the education
system.

Within the latter typology, some authors (Janosz et al., 2000) speak of “disengaged-leavers”,
who may have behavioural problems and a gen-

Finally, Lessard et al. (2013) complete this overview of the individual characteristics of young
people who drop out with a series of variables
linked to the individual’s educational trajecto-

erally low commitment to their studies, but have
ĕĬ§òÝŌ·§ĦÝăúĝĦÙ§Ħ§ĖÄúăĦòăĻƕÄĺÄú§ĦĦÙÄ§ĺÄĖage of their reference group.
Although they would present particular problems, within the group of students who drop out
¶ĬĦ½ăúăĦĖÄÓÝĝĦÄĖòăĻĕĬ§òÝŌ·§ĦÝăúĝĻăĬò½¶Ä
those who have been labelled as “disinterested”
in school (Fortin et al., 2006) or “escapists” (Cedefop, 2016). This type of student may achieve
even above average academic performance,
but have low motivation and interest, which are

ry: progressive disengagement from learning;
persistent absenteeism; repeating grades and
failing subjects; negative perception of school/
education.
ÙÄ ÒăòòăĻÝúÓ ĦÙĖÄÄ ŌÓĬĖÄĝƕ §½§ēĦÄ½ ÒĖăù 0ăĖtin et al. (2006), show the typologies discussed
above.
The typologies presented in the three previous
ŌÓĬĖÄĝ§ĖÄÝúōĬÄú·Ä½¶ŁùĬòĦÝēòÄÒ§·ĦăĖĝƕĻÙÝ·Ù
are not only individual. Among these factors, the

literature distinguishes between those linked to
the school and the school climate (Hall, 2009)

ĦÄ§·ÙÄĖĝ Ýĝ ēĖÄĝÄúĦ §ĝ § ĝÝÓúÝŌ·§úĦ Ò§·ĦăĖ Ýú

§ú½ăĦÙÄĖÄŀĦÄĖú§òÒ§·ĦăĖĝƕĝĬ·Ù§ĝĦÙÄÝúōĬÄú·Ä
of the family (Goux, Gurgand and Maurin, 2013;

ĻÄĖÄĖÄĺÝÄĻÄ½ƚIĬĝĦ§ĝÝĦÝĝēăĝĝÝ¶òÄĦăŌú½úÄÓ§tive attitudes of students towards teachers, the

Poncelet and Lafontaine, 2011) or the role of the
socio-occupational context (Brunello and Rocco, 2015).
M§ĦÄĖ ăúƕ ĻÄ ĻÝòò òăăï §Ħ ĦÙÄ ÝúōĬÄú·Ä ăÒ ĦÙÄ
family and the work context, but we will now
point out some questions about the school cliù§ĦÄƚăúōÝ·ĦĻÝĦÙĦÄ§·ÙÄĖĝ§ú½ƕÄĝēÄ·Ý§òòŁƕĦÙÄ
feeling of being accepted or rejected by them
is a relevant factor in the occurrence of early school leaving. The review by Anne Lessard
et al. (2013) of almost one hundred studies on
Ä§ĖòŁ ĝ·Ùăăò òÄ§ĺÝúÓ Ý½ÄúĦÝŌÄ½ ĦÙ§Ħ ĦÙÄ ĖăòÄ ăÒ

most of the studies on early school leaving that

literature also
points to the existence of the reverse process
and, sometimes, it is teachers who make their
rejection of certain students explicit. On the
other hand, students at risk, when they also perceive negative attitudes on the part of teachers,
may feel that they have less support from their
teachers than those who are not at risk, which
weakens the bonds they establish at school
and increases their probability of dropping out.
These same authors (Lessard et al., 2013) point
ĦăĦÙÄÝúōĬÄú·ÄăÒĦÄ§·ÙÄĖĝƴēÄ½§ÓăÓÝ·§òĦĖ§Ýú-
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ing on classroom climate management and, in
ÓÄúÄĖ§òƕăúĦÙÄÝ½ÄúĦÝŌ·§ĦÝăúăÒ½ĖăēăĬĦĖÝĝïĝÝĦuations.
Classroom climate and peer relationships also
play an important role in the student’s school
experience. The overall perception of classroom
climate is negatively related to the risk of dropping out of school (Lessard et al., 2013): the less
positive the assessment of classroom climate,
the higher the risk of dropping out. Classroom
climate depends to a large extent on teachers’
management of classroom organisation and
·ăúōÝ·ĦĝĦÙ§Ħù§Ł§ĖÝĝÄÝúĦÙÄ·ò§ĝĝĖăăùƦĖÄĻster and Bowen, 2004), but it is also related to
group cohesion and the level of student engagement or involvement.
Closely linked to the classroom climate are conōÝ·Ħĝ ĻÝĦÙ ·ò§ĝĝù§ĦÄĝƚ ÙÄĝÄ §ĖÄ ·ăúĝÝ½ÄĖÄ½ Ħă
¶Ä § Ò§·ĦăĖ ĦÙ§Ħ Ù§ĝ §ú ÝùēăĖĦ§úĦ ÝúōĬÄú·Ä ăú
dropout. When students perceive that their relationships with other students are good and their
own opinions or contributions are taken into
account, they show a lower risk of dropping out
than when they do not (Bridgeland, Dilulio and
Morison, 2006). This perception of being taken into account is in turn related to self-esteem
§ú½ĝÄòÒƪ·ăúŌ½Äú·Äƚ;ú·§ĝÄĝăÒòăĻĝÄòÒƪÄĝĦÄÄùƕ
ĦÙÝĝ Ù§ĝ § úÄÓ§ĦÝĺÄ Ýùē§·Ħ ăú ĝÄòÒƪÄÒŌ·§·Ł §ú½
self-control: the self-perception of young people
who drop out of school is often lower than that of
those who do not drop out.
;ú ĦÙÝĝ ĝÄúĝÄƕ ù§ú§ÓÝúÓ ·ăúōÝ·Ħ §ú½ ĻăĖïÝúÓ
to promote good peer relationships are fundamental in preventing dropout. The literature has
Ý½ÄúĦÝŌÄ½ ĦÙÄ ÝùēăĖĦ§ú·Ä ăÒ ēÄÄĖ ÝúĦÄĖ§·ĦÝăúĝ
and students’ involvement in their own learning processes (Blair, 2008), as they can foster a
context of mutual support. Moreover, teachers’
active participation in students’ peer interactions would enhance their professional knowledge and improve teacher effectiveness. For
the development of such interactions, the development of a good classroom climate, based
on values and norms shared by students, is essential (Vescio, Ross and Adams, 2008).

Factors involved in
dropping out of VET
programmes
ÙÄ ĖÄĝÄ§Ė·Ù §ú½ ĝēÄ·ÝŌ· ïúăĻòÄ½ÓÄ
available on success and early school
leaving pathways in VET is scarce,
ÄĝēÄ·Ý§òòŁ ÝÒ ĻÄ ·ăùē§ĖÄ ĦÙÄ ĝēÄ·ÝŌ·
literature on VET with that existing for
other educational levels (Tanggaard,
2013).
ÙÄ ĖÄĝÄ§Ė·Ù §ú½ ĝēÄ·ÝŌ· ïúăĻòÄ½ÓÄ §ĺ§Ýò§¶òÄ
on success and early school leaving pathways
in VET is scarce, especially if we compare the
ĝēÄ·ÝŌ·òÝĦÄĖ§ĦĬĖÄăú"ĻÝĦÙĦÙ§ĦÄŀÝĝĦÝúÓÒăĖ
other educational levels (Tanggaard, 2013). This
scarcity of studies is notable in the Spanish
case, where practically all the literature on early
school leaving focuses on early school leaving
in general education or in higher education; this
is very similar at the international level (Cerda-Navarro, Sureda- Negre and Comas-Forgas,
2017).
As far as the Spanish case is concerned, studies on early school leaving in VET in the Spanish
context have mainly focused on the study of its
potential contribution to the reduction of overall
early school leaving rates in the education sysĦÄùƕĖ§ĦÙÄĖĦÙ§ú½ÄòĺÝúÓÝúĦăĦÙÄĝēÄ·ÝŌ··§ĬĝÄĝ
of early school leaving in VET programmes (Rahona, 2012). Such approaches tend to prioritise
the need to improve the attractiveness of VET
programmes for students, in particular students
coming from mainstream programmes who are
already at some risk of dropping out. Secondly,
part of the research on the Spanish case focuses on the analysis of the impact of the change
in access criteria and requirements as a consequence of the development of the 1990 Law
for the General Organisation of the Education
System (LOGSE), which implied a new organisational scheme for VET in Spain, based on
Vocational Training Cycles (Felgueroso, Gutiérrez-Domènech and Jiménez- Martín, 2013).
At European level, existing work on drop-out in
VET mainly focuses on the study of drop-out
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rates in VET and the factors involved in dropout trajectories and decisions, as well as on
measures and support programmes to prevent
and reduce drop-out (Beilmann and Espenberg,
2016; Cedefop, 2016; Taanggard, 2013).

In this synthesis we have focused on the factors
ÝúĻÙÝ·ÙĦÙÄĖÄÝĝ§ĝēÄ·ÝŌ··Ù§Ė§·ĦÄĖÝĝĦÝ·òÝúïÄ½
Ħă"ƦÄ½ÄÒăēƕŖŔŕŚƧ§ú½ƕùăĖÄĝēÄ·ÝŌ·§òòŁƕăú
the factors that are of particular interest in our
project:

In relation to VET programmes, studies have
Ý½ÄúĦÝŌÄ½§ĦŁēÄăÒ½ĖăēƪăĬĦ·§òòÄ½ƱĖÄĝÝÓú§ĦÝăúƲ
ƦÄ½ÄÒăēƕŖŔŕŚƧƕÝúĻÙÝ·ÙĻÄŌú½ĝĦĬ½ÄúĦĝĻÙă
½ă úăĦ ēĖÄĝÄúĦ ĝÝÓúÝŌ·§úĦòŁ ½ÝÒÒÄĖÄúĦ ēĖă¶òÄùĝ
from other students, but end up dropping out
because they cannot follow the training cycle
ăĖ ēĖăÓĖ§ùùÄ ĦÙ§Ħ Ù§½ ¶ÄÄú ĦÙÄÝĖ ŌĖĝĦ ·ÙăÝ·Äƚ
There is also another type of drop-out linked to
educational guidance problems, with students
“lost in transition” (Cedefop, 2016). In this type
of drop-out, students drop out because of difŌ·ĬòĦÝÄĝ Ýú ĝĬ··ÄĝĝÒĬòòŁ ·ăùēòÄĦÝúÓ ĦÙÄ Ä½Ĭ·§tional transition from secondary school to VET
school (or to a new training programme within
the same school). In addition to individual factors (poor choice, inadequate career expectations, etc.), some contextual factors linked to
the school or to support and guidance measures
ƦòăĻÝúĦÄúĝÝĦŁăÒÓĬÝ½§ú·ÄùÄ§ĝĬĖÄĝƕÝúĝĬÒŌ·ÝÄúĦ
information about programmes and career opportunities, etc.) may play a role in this type of
drop-out.
The literature also contains studies that have
considered characteristics that go beyond individual behaviour or educational outcomes. Of
particular interest are the reviews by Poncelet
and Lafontaine (2011) and Lessard et al. (2013).
These authors carry out an analysis of different
studies, both qualitative and quantitative. From
these studies they identify a series of factors
and characteristics that, as we have noted, go
beyond psychological and personal characteristics. In general, studies on early school leaving in
VET identify several factors involved, although
ĦÙÄŁ§òùăĝĦúÄĺÄĖēăÝúĦĦă§ĝÝúÓòÄĝēÄ·ÝŌ·Ò§·tor that has led to early school leaving, as it is
usually the culmination of a much longer process of interacting factors (Rumberger 2011).
In the following paragraphs we summarise the
·Ù§Ė§·ĦÄĖÝĝĦÝ·ĝÝ½ÄúĦÝŌÄ½¶ŁĦÙÄĝÄ§ĬĦÙăĖĝƦMÄĝsard et al., 2013; Poncelet and Lafontaine, 2011).
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1)FAMILY HISTORY AND CHARACTERISTICS:
1a) Being a migrant (or a descendant of a
family that has recently migrated) or belonging to an ethnic minority. The reasons why
young people with a migrant or ethnic minority background are more likely to drop out of
VET are numerous and complex. Problems of
prior academic performance or failure, often
related to the level of language skills already
in basic education, are among these factors.
Other issues linked to drop- out among young
migrants relate to the greater socio-economic vulnerability among the families of these
young people. On the other hand, parents’ lack
of commitment to their children’s education
ù§Ł ¶Ä Äŀ§·ÄĖ¶§ĦÄ½ ¶Ł ÝúĝĬÒŌ·ÝÄúĦ ïúăĻòedge of the education system and the opportunities available (see point
1.b below). Inadequate knowledge of the VET
system may lead parents to push their children towards certain programmes in which
they have little chance of success or which offer few employment opportunities, which may
lead to demotivation among young learners.
This lack of knowledge of the VET system and
its employment opportunities may be greater
among families of origin.
1b)Attitudes and perceptions of parents in
relation to education. The family’s valuation
ăÒ Ä½Ĭ·§ĦÝăú Ýĝ ĖÄōÄ·ĦÄ½ Ýú ŁăĬúÓ ēÄăēòÄƴĝ
educational aspirations or lack thereof. Young
people who perceive that their family does
not value school completion have a higher
drop-out rate. Parental support and involvement are particularly important in VET. Firstly, parents who have a negative image of VET
are likely to pass this on to their children, who
may feel unappreciated if they enrol in VET (or
even experience it as a failure). Secondly, families with a negative view of VET are also more

likely to direct their children towards general
education programmes, without considering
whether this is a viable option for them. Finally, the choice of vocational training may also
¶ÄÝúōĬÄú·Ä½¶Łē§ĖÄúĦĝƦ½ÄēÄú½ÝúÓăúĦÙÄÝĖ
assessment of each profession) and may push
ŁăĬúÓēÄăēòÄĦăĻ§Ė½ĝŌÄò½ĝăÒĝĦĬ½ŁĦÙ§Ħ½ă
not match their aspirations, and this in turn
may have an impact on the performance and
retention of these young people.

erature has explored the negative effects of
early age selection on student performance,
mainly through data from the Programme
for International Student Assessment (PISA).
Early selection can negatively affect student
performance, which may accentuate drop-out
related to academic failure. However, it should
also be noted that a place on a VET pathway
·§úăÒÒÄĖĝĦĬ½ÄúĦĝùăĖÄōÄŀÝ¶òÄ·ĬĖĖÝ·Ĭò§§ú½
more practical learning experiences, which in
turn could have an impact on retention.

2) INDIVIDUAL FACTORS THAT ARE NOT

3b) Educational guidance offered to stu-

DIRECTLY RELATED TO EDUCATION:

dents. ;úĝĬÒŌ·ÝÄúĦ ăĖ Ýú§½ÄĕĬ§ĦÄ ÓĬÝ½§ú·Ä
appears in the literature as one of the factors
related to drop-out. Although it is not a fac-

2a) Gender. Although studies on drop-out in
secondary education show that boys have a
higher drop-out rate than girls, this asymmetry does not hold true to the same extent if
only VET is considered. In the case of VET, the
proportion of drop-outs according to gender
seems to be related to the degree to which the
training cycle has a greater presence of boys
or girls (which, in turn, is a function of the degree of masculinisation or feminisation of the
professions). On the other hand, gender may
now be particularly relevant in cases of nonnormative gender identities (see e.g. Bower-Brown, Zadeh and Jadva, 2021).
2b) Health status, especially in cases of disability, mental illness and chronic or longterm physical illness. In general, the presence
of young people with disabilities or disabling
illnesses (temporary or permanent) are under-represented in VET programmes. In VET,
ĦÙÄÓÄúÄĖ§òĝÝĦĬ§ĦÝăúÝĝĖÄōÄ·ĦÄ½ÝúĦÙÄ§··Äĝĝ
to employment in most professions and there
are fewer vocational training opportunities for
people with physical disabilities. On the other
hand, when these young people enter VET, if
they encounter a working environment that is
not adapted, this can be a cause of drop-out.
3)FACTORS LINKED TO THE ORGANISATION
AND CHARACTERISTICS OF EDUCATIONAL
PROGRAMMES.
3a) Pathways and student selection. The lit-

ĦăĖĝēÄ·ÝŌ·Ħă"ƕÝĦÝĝăÒ·ăúĝÝ½ÄĖ§¶òÄĖÄòÄvance in this type of programmes, due among
other issues to the diversity of existing programmes and pathways. The Cedefop (2016)
study found several relevant issues linked to
educational guidance. Firstly, students and
their families prefer to try to complete a genÄĖ§ò Ä½Ĭ·§ĦÝăú ēĖăÓĖ§ùùÄ ŌĖĝĦƚ ;Ò ĝĦĬ½ÄúĦĝ
Äú·ăĬúĦÄĖ½ÝÒŌ·ĬòĦÝÄĝƕĦÙÄŁ½ĖăēăĬĦăÒÓÄúÄĖal education and enrol in VET. This transition
does not necessarily mean that they drop out
again, but the chances of dropping out are
higher because they have already dropped
out once. Secondly, the way in which the recommendation to study a VET programme is
framed is important because of the risk that
VET is seen by students and their families as
a negative option; if the idea is conveyed that
one should follow a VET programme because
one does not have the capacity for other types
of programmes, a double negative labelling
process can occur: to the targeted student
and to the programme to which he/she is tarÓÄĦÄ½ƚÙÝĖ½òŁƕÄ½ÄÒăēƦŖŔŕŚƧ§òĝăÝ½ÄúĦÝŌÄ½
the importance of educational guidance helping to address the lack of vision that young
students may have about their future path:
ĝĦĬ½ÄúĦĝăÒĦÄúÙ§ĺÄÝúĝĬÒŌ·ÝÄúĦĖÄōÄ·ĦÝăúăú
their future path or aspirations which is a key
½ÝÒŌ·ĬòĦŁ Ò§·Ä½ ¶Ł ù§úŁ " ĝĦĬ½ÄúĦĝƕ ĻÙă
are guided towards a certain path, rather than
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being engaged in the decision-making process;
thus they move from being subjects in the deci-

4)FACTORS

RELATED

TO

THE

LABOUR

MARKET.

sion-making process to being the object of an
external decision, which can negatively affect
their commitment to their studies. Finally, it

4a)The attractiveness of the labour market
is a widely recognised factor in the literature (Rumberger, 2011). In the case of Spain,

should be borne in mind that beyond guidance
actions and programmes, choice is also often
conditioned by the availability of training cy-

several studies identify the attractiveness of
Ōú½ÝúÓ§ìă¶§ĝ§ïÄŁÄòÄùÄúĦÒăĖòÄ§ĺÝúÓƦÄĖda-Navarro, Sureda-Negre and Comas-Forgas,

cles, placements in certain programmes and
other organisational aspects of VET.

2017; Felgueroso-Gutiérrez-Domènech and
Jiménez- Martín, 2013). In relation to this factor,
young people of migrant origin may present

3c)Students’ self-perception linked to their
image of VET. Referral to a VET programme is
sometimes associated with the idea of failure
and may have an impact on students’ negative
self-perception. The everyday language of parents and teachers can lead to negative judgements and expressions about VET, something
which, in many countries, Spain among them,
derives from a kind of stigma that was forged
by a practice whereby successful students followed baccalaureate programmes, while students with lower academic projection were directed towards VET programmes. In this sense,
the concentration of students with academic
½ÝÒŌ·ĬòĦÝÄĝ Ýú § ·ÄĖĦ§Ýú " ·Ł·òÄ ù§Ł Ò§ĺăĬĖ
the emergence of a negative spiral, as students
perceive that they are in a programme that is
not attractive to other students, which increases the risk of disengagement and early school
leaving.
3d) Content and organisation of VET programmes. Characteristics such as the degree
of specialisation or the proportion of theoretical and practical content may affect the performance and retention of certain students. If
VET programmes are too general and do not
Òă·ĬĝĝĬÒŌ·ÝÄúĦòŁăúĺă·§ĦÝăú§òĝïÝòòĝ§ú½·ăùpetences, but put too much emphasis on more
academic and theoretical subjects and knowledge, some students may feel discouraged.
In relation to this issue, several reports and
recommendations have suggested the importance
of expanding competence-based learning in
VET (Cedefop, 2015), but without neglecting
the theoretical and academic aspects.
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some features that intensify this employment
pull effect, since some immigrant communities
have a strong culture of family micro-enterprises (shops, bars, etc.) and the fact that children
are expected to work there creates few incentives to complete their studies.
Ř¶ƧMăĻÄŀēÄ·Ħ§ĦÝăúĝăÒŌú½ÝúÓÄùēòăŁùÄúĦƚ
In the opposite sense to what has been pointed out in the previous lines, a low probability of
Ōú½ÝúÓ§ìă¶ù§Ł¶Ä§ĖÄ§ĝăúÒăĖ½ÄùăĦÝĺ§ĦÝăú
and disengagement from studies. Parallel to
the label used in labour market surveys when
talking about “discouraged” workers, in the
case of VET students this is known as the “discouraged student” effect.
4c) Socio-economic context. In the case of
VET, the effect of the socio-economic context
may play an ambivalent role: while the lack of
job prospects may act as a retention factor, it
may also negatively affect the perception of
education, and in particular of VET, as a protective factor against unemployment. The
latter approach seems to predominate in the
literature on VET. Some of these studies, such
as Cedefop (2016), point out that a depressed
economic context discourages young people from completing their studies. According
to this line of work, young people perceive as
§ úÄÓ§ĦÝĺÄ ĝÝÓú§ò ĦÙÄ ½ÝÒŌ·ĬòĦÝÄĝ ăÒ ĦÙÄÝĖ ăò½ÄĖ
ēÄÄĖĝăĖĦÙÄÝĖē§ĖÄúĦĝÝúŌú½ÝúÓ§ìă¶ƕ½ÄĝēÝĦÄ
Ù§ĺÝúÓ § ĕĬ§òÝŌ·§ĦÝăúƕ §ú½ ĦÙÝĝ òÄ§½ĝ ĦÙÄù Ħă
think that studies do not guarantee a job. On
ĦÙÄ ăĦÙÄĖ Ù§ú½ƕ ĬúÄùēòăŁùÄúĦ §ú½ Ò§ùÝòŁ Ōnancial problems may also lead students to
drop out of school, even if job prospects are

low (or the job they may aspire to is very precarious), or to help in a family business. In the
case of young people from migrant families,
the processes of re-emigration or return to
their countries of origin due to a depressed
socio-economic context may force them to
leave the education system. In relation to job
expectations, the loss of the capacity of work
placements as a catalyst for access to employment also acts to the detriment of enrolment in VET programmes.

The European Youth Employment Initiative also
relies to some extent on the potential of VET to
prevent early school leaving. Within this initiative, the creation of national youth guarantee
schemes was recommended. These schemes
aim to ensure that young people who are out of
education, training or employment (NEETs) are
supported to re-enrol in a training programme or
to access employment (Council of the EU, 2013).
Youth guarantee programmes include vocational training measures and young people who drop
out of school, or who are at risk of dropping out,

Background prevention
of early school leaving

are a key target of these interventions. Mainly,
such programmes aim to provide training opporĦĬúÝĦÝÄĝ ĦÙ§Ħ òÄ§½ Ħă § ĕĬ§òÝŌ·§ĦÝăú ·ăĖĖÄĝēăú½-

Early school leaving prevention:
practices and programmes

ing to the existing demand in the labour market.

VET to reducing the drop- out rate to below 10%

Therefore, as can be seen, VET faces a double
challenge: to prevent early school leavers in its
training programmes and, secondly, to integrate
young people who have previously dropped out
and create the conditions so that these young
people do not drop out again. Many of the students who drop out early from general education, if they return to education, choose VET (Cedefop, 2016b). Most of them remain and qualify
in VET. VET systems therefore accommodate a
large number of students who had dropped out
completely or were at risk of dropping out and
have decided to change their type of studies.

(the EU-2020 target), through a combination of
both preventive and corrective measures (Council of the EU, 2010). Later, at their meeting in

Taking into account these previous considerations, in this section we will try to collect and
synthesise some measures and programmes

Riga in 2015, the ministers responsible for VET,
among their medium-term objectives, proposed
improving pathways to VET, articulating more

to support students with the aim of reducing
early school leaving. We prioritise in this synthesis those programmes aimed at VET, as well

ōÄŀÝ¶òÄ §ú½ ēÄĖùÄ§¶òÄ ĝŁĝĦÄùĝƕ ÄĝēÄ·Ý§òòŁ ¶Ł
ăÒÒÄĖÝúÓ ÄÒŌ·ÝÄúĦ §ú½ ÝúĦÄÓĖ§ĦÄ½ ÓĬÝ½§ú·Ä ĝÄĖvices and facilitating the validation of non-for-

as those that include aspects such as coaching
and peer mentoring. This review has served as
a basis for the elaboration of our own methodo-

mal and informal learning. Among the possible

logical proposal, which will be presented in later
sections.

The Council of the European Union, in its recommendation of 28 June 2011 on policies to reduce
early school leaving, underlined the challenge
and responsibility of reducing early school leaving, particularly for VET institutions. However,
in general, VET is more often than not seen as a
resource for reducing early school leaving, rather than as a part of the education system itself,
facing its own challenges and problems.
In line with this, the Bruges Communiqué called
on EU countries to intensify the contribution of

concrete actions suggested at this meeting, the
integration of guidance and counselling services was proposed, as well as the promotion of
measures to foster the inclusiveness of VET
systems. The latter included the prevention of
early school leaving, as well as second chance
VET programmes.

To select the information, we have based ourselves on the typology established by Cedefop
ƦŖŔŕŚ¶Ƨƚ ÙÝĝ ĦŁēăòăÓŁ ·ò§ĝĝÝŌÄĝ ēĖăÓĖ§ùùÄĝ
according to the point in time at which they are
implemented. The point in time refers to the
point in the educational trajectory of the young
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people targeted by the programme or measure.
According to Cedefop (2016b, p. 31), measures
·§ú¶Ä·ò§ĝĝÝŌÄ½§ĝÒăòòăĻĝƔ
a)Preventive measures. These are usually
system-level responses that seek to address
risk factors that could have a negative impact
on young people’s motivation to complete
their studies.
b)Intervention measures. This type of measures tends to support young people during
their VET studies and can be targeted at all
learners in general, but are particularly benÄŌ·Ý§ò ÒăĖ ĦÙăĝÄ §Ħ ĖÝĝï ăÒ ½ĖăēēÝúÓ ăĬĦƚ _Òten, the difference between preventive and
intervention measures is marginal and some
measures could be grouped into either category;
c)Compensation measures. These are measures that seek to integrate those who have already dropped out of education and training.
In order to deepen our knowledge of measures and programmes that may be of interest
to inspire our own project, we have focused
on the second type of measures, the intervenĦÝăúùÄ§ĝĬĖÄĝƚÙÄŌĖĝĦÓĖăĬēăÒùÄ§ĝĬĖÄĝ§ĖÄ
mainly government (national, regional or municipal) programmes. Something similar happens
with compensatory measures, where second
chance programmes abound, which are beyond
the scope of our objectives.
Some of these intervention measures and programmes are described below. First of all, a
general description is given, followed by a few
examples of experiences that we have found
particularly interesting.
Within the intervention measures for early
ĝ·Ùăăò òÄ§ĺÝúÓ ĻÄ Ōú½ƕ Ýú ĦÙÄ ŌĖĝĦ ēò§·Äƕ Ä§ĖòŁ
detection measures. This type of programme
ĬĝĬ§òòŁÝú·ăĖēăĖ§ĦÄĝĦÙÄŌÓĬĖÄăÒ§ēĖăÒÄĝĝÝăú§ò
(hired by the regional or municipal administration) whose main function is to identify students
who tend to present problems of absenteeism.
These professionals are the main resource in
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the early stages of intervention. The way to proceed is usually to hold a series of interviews with
ĦÙÄ Ý½ÄúĦÝŌÄ½ ĝĦĬ½ÄúĦĝ Ýú ăĖ½ÄĖ Ħă òÄ§Ėú ùăĖÄ
§¶ăĬĦĦÙÄÝĖ·Ù§Ė§·ĦÄĖÝĝĦÝ·ĝ§ú½ĦăĦĖŁĦăŌú½ăĬĦ
the explicit causes and underlying factors. From
this point, the reference professionals coordinate with the teachers and also hold a series
of meetings with the parents, with the double
objective of getting to know the student’s environment better and involving the family in
preventing their son or daughter from dropping
out of school. The rationale behind early detection systems is that VET teachers and trainers
should identify signs of drop-out as early as possible and intervene early, before drop-out materialises. This increases the chances that they
will be able to support and encourage learners to
remain engaged in the training programme. Although these programmes have traditionally focused on truancy, in recent years new approaches have emerged, with a broader perspective on
the factors involved in early school leaving (discussed in the previous section) (Cerda-Navarro,
Sureda-Negre and Comas-Forgas, 2017).
Examples of such measures are described in
the Cedefop report (2016b). Thus, in Belgium,
students with repeated problems of school attendance are referred to mediation units, which
mediate between students, parents and school
staff. There is a network of mediators serving all
ĝÄ·ăú½§ĖŁ ĝ·Ùăăòĝƚ ;ú ĖĬĝĝÄòĝƕ § ĝēÄ·ÝŌ· Ä§Ėly detection programme for work experience
students was also initiated, which organises
meetings every two to three weeks with central
services, teachers and employers to discuss students who may be at risk of dropping out and to
identify solutions.
Along the same lines, the municipal project
“COACH in het Kwadraat” was also developed in
Belgium. This project provides schools with data
ăúĦĖĬ§ú·ŁÝúăĖ½ÄĖĦă½ÄĺÄòăē§ĝēÄ·ÝŌ·§·ĦÝăú
plan for each school. The project is based on raising the awareness of school management about
the seriousness of truancy. It also involves the
implementation of an early detection system,
whereby the city council and the secretariats of

the city’s schools record truancy data from the
schools. The project started with three schools
during 2014/15, and has subsequently been
extended to more schools. Once the schools
have their action plans in place, they enter into
a ‘learning network’ to exchange experiences
with each other. The
project also includes a network of mediators
or coaches. These coaches are a positive role

people, who draw on their individual experiences to support the young people. The mentoring
offers the apprentices the opportunity to raise
their doubts and problems in a quite comfortable
and non-committal way, as the mentors have no
links to the companies. The mentors also work
on motivation and can mediate in case of conōÝ·Ħ¶ÄĦĻÄÄúĦÙÄŁăĬúÓēÄăēòÄ§ú½ĦÙÄ·ăùē§nies where they do their internships.

ùă½Äò §ú½ § ĦĖĬĝĦÄ½ ŌÓĬĖÄ ÒăĖ ĦÙÄ ŁăĬúÓ ēÄăple. They focus their support on improving the
young people’s relationship with the school and

The Carpo project in Germany is aimed at young
people with special needs, who receive individual support, tutoring and counselling. In this pro-

their families. They do this by teaching young
ēÄăēòÄĦăÙ§ĺÄ·ăúŌ½Äú·ÄÝúĦÙÄÝĖăĻú§¶ÝòÝĦÝÄĝƚ
The programme was reinforced by the addition

ject, companies are involved in the training and
mentoring of the young people; these companies also receive advice and support from the

of a coaching line carried out by volunteers,
called “coaching among friends”. In this line of
the project, a young person and a volunteer carry out activities together at least twice a month.
The aim is to turn the volunteer coach into a
person of trust, a role model and a supportive
ŌÓĬĖÄƚ

project’s technicians. The mentors receive continuous supervision and training so that they can
deal adequately with the different problems that

Such coaching projects have also been implemented to strengthen the transition from VET
to the labour market. For example, in relation
to VET sectors with high drop-out rates, the
Hessian Chamber of Commerce in Germany
launched an initiative to create a network of
mentors to support VET students. The pilot
phase of this project ran from 2009 to 2015
and has since been implemented in all regions
of Hesse. It targets young people with multiple
problems and has established an early detecĦÝăúĝŁĝĦÄùÒăĖĦÙÄÝ½ÄúĦÝŌ·§ĦÝăúăÒ½ĖăēƪăĬĦĖÄlated problems. Mentors work closely with VET
schools and training advisors from chambers of
commerce. The programme is very well accepted by companies and trainers, who in turn are
trained through workshops organised by the
chambers.
Along the same lines, also in Germany, a nationwide training mentoring and coaching programme (VerA) of the Senior Expert Service
(SES) was developed. This is a programme for
young trainees in companies, who are mentored by volunteers. The mentors are retired

may arise.
;úĦÙÄăùĬúÝĦ§Ħ§òÄú·Ý§ú§ĻÄŌú½ĦÙÄēĖăìÄ·Ħ
Mediación Escolar Como Metodología Innovadora para la Prevención del Abandono Escolar
Prematuro (MEDES) (School Mediation as an Innovative Methodology for the Prevention of Early School Leaving (MEDES). The overall objective
of MEDES was to promote a strategic partnership between the municipal governments of the
city of Vila-real (Castellón) and the city of Sacile
(Italy), with the support of local schools and educational organisations, to develop an innovative methodology, based on school mediation,
to prevent early school leaving. In addition, MEDES aimed to increase teachers’ competences
and skills in school mediation and to train young
mediators and facilitate the development of key
competences enabling them to participate effectively and constructively in social and professional life. In the framework of MEDES, in addition to the development of the school mediation
methodology, training activities were developed
for teachers and students trained as school mediators, as well as exchanges of student mediators from the participating schools (establishing
a peer learning system).
Another interesting project was “Feed4Saving”, a strategic partnership developed by eight
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schools in Europe and implemented in the peĖÝă½ ŖŔŕŚƪŖŔŕŜƕ ĻÝĦÙ ĦÙÄ Ōú§ú·Ý§ò ĝĬēēăĖĦ ăÒ

there may be a negative view of the school or the

the European Commission, through the Erasmus+ programme. The project arose from the
need to offer schools a series of concrete tools

adult world on the part of the student who is at
risk of dropping out, the use of a peer facilitates
a greater predisposition to receive the messages. On the other hand, the student who acts as a

to help them prevent or intervene in cases of
early school leaving. Thus, the objectives of the
project addressed the causes of the drop-out

mentor or coach is also strengthened in this process. This is why this strategy is gaining ground
ÝúĦÙÄŌÄò½ăÒÄ½Ĭ·§ĦÝăú§ú½ƕÝúē§ĖĦÝ·Ĭò§ĖƕÝúĺă-

phenomenon and aimed to improve students’
school performance, improve students’ commitment and motivation to attend school, reduce

cational education.

the level of absenteeism and improve teachers’
skills in dealing with students at risk of dropping
out of school. Six of the project partner schools

feedback. The advantages of this type of programme have been analysed in several studies, among which the one developed by Dulagil,

(Romania, Italy, France, Greece and Turkey) were
vocational schools. Despite this, all of them were
dealing with the problem of early school leaving,
implementing different strategies or even spe·ÝŌ· ēĖăÓĖ§ùùÄĝ ÒĬú½Ä½ ¶Ł ĦÙÄ òă·§ò §½ùÝúÝĝtration. The project activities were designed in
such a way that pupils were involved in their own
learning process and, at the same time, motivated to attend school.

Green and Ahern (2016) stands out. These authors conducted a study based on the implementation of a coaching programme within a
positive education programme in an Australian
high school, with a sample of 25 adolescent students, all girls, aged 15 and 16. The outcome of
the programme was validated by Dulagil, Green
and Ahern’s (2016) study, especially in aspects

As can be seen in the examples above, one of the
lines of work in this type of project is the involvement of other students in the activities. The aim
is to establish relationships between peers in
order to increase the impact of prevention activities on young people at risk of dropping out.
This strategy is widely recognised in intervention projects (Ramos, Sierra and Roces, 2019). In
educational projects, such as those mentioned
above, peer interaction is designed to make
learning processes more meaningful. Meaningful learning is considered much more effective
and enables students to transfer what they learn
to contexts other than those in which the learning process takes place. The student acting as a
mentor or coach (depending on the type of project), acquires a dual role: on the one hand he/she
is a peer, someone close, someone “equal” and,
ăú ĦÙÄ ăĦÙÄĖ Ù§ú½ƕ ÙÄƠĝÙÄ Ýĝ § ĕĬ§òÝŌÄ½ ·ăĬúsellor or advisor, who is recognised as having a
certain experience (being from a more advanced
course or being considered a “good” student,
etc.). In situations of risk of dropping out, where
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Peer coaching involves the use of coaching
techniques, such as peer observation and peer

related to increased levels of well-being, as well
§ĝ§ĝÝÓúÝŌ·§úĦÝú·ĖÄ§ĝÄÝúĖÄĝÝòÝÄú·Äƚ;ú§½½ÝĦÝăúƕ
students reported feeling more successful in
their personal goals.
The case of students at risk of dropping out has
also been addressed through projects aimed at
motivating and promoting entrepreneurship as a
way to re-engage these young people in training
programmes, especially in vocational training.
The European Union has addressed this issue
through the Youth Employment Initiative (YEI)
§ú½ ĝēÄ·ÝŌ·§òòŁ ĦÙĖăĬÓÙ ĦÙÄ ÄĝĦ§¶òÝĝÙùÄúĦ Ýú
2013 of the Youth Guarantee, a measure with
considerable funding that seeks to alleviate the
problems of youth unemployment in the wake
of the 2008 crisis. This programme, primarily
aimed at young people who have dropped out
of the education system, has not had the sole
objective of supporting entrepreneurship. It has
sought to improve the situation of this group,
whether through training, work experience
schemes or other measures.
A search in the databases that provide access
to descriptions of these entrepreneurship pro-

ìÄ·Ħĝ §ùăúÓ ŁăĬúÓ ½ĖăēƪăĬĦĝ §òòăĻĝ § ēĖăŌòÄ
of these initiatives to be established. They are
generally consortia involving different countries
and different combinations of actors, including
educational bodies, associations, public admin-

learning programme to be implemented in three
European countries with high drop-out rates
(Greece, Italy and Spain).
Although little time has elapsed since the start
of the Youth Guarantee projects and a more

istration bodies and companies or business associations, chambers of commerce, etc. These
projects have different intervention objectives,

thorough evaluation of their results is needed,
good practices and recommendations for their
dissemination are already beginning to be es-

ranging from mere training in generic skills, with
a view to awakening the entrepreneurial intention of young people, to more ambitious ones

tablished. The European Commission (2018) has
already pointed out, among others, the following
recommendations: combining training- based

ÝúĻÙÝ·ÙĦÙÄ§ÝùÝĝĦă½ÄĺÄòăēĝēÄ·ÝŌ·¶ĬĝÝúÄĝĝ
projects designed by the young participants.

support measures with counselling, coaching
and mentoring measures. In this sense, this
presence of coaching and mentoring in such a

For example, the “Be The Change” project, which
includes teams from 6 European countries, is
based on an intergenerational learning methodology in which entrepreneurs over 50 put their
experience at the service of young people
for training in entrepreneurial competences
and skills based on non-formal learning. (Be the
change, 2017). In a similar vein, the project “Creative Business: A New Start for NEETs”, brings
together four European countries with high
drop-out rates to improve the entrepreneurship
training of the 120 young participants through
the creation of a mentoring tool developed for
this purpose, which is based on competences, training and development of business ideas
(Creative Business, 2017).
Other projects focus on business creation in
ĝēÄ·ÝŌ· Ä·ăúăùÝ· ĝÄ·ĦăĖĝ §ú½ ĝēÄ·Ý§òÝĝÄ Ýú
supporting entrepreneurial initiatives of NEETs
in that sector. The case of the Glean Project
(2016), “NEETs and agriculture: a new approach
for employability and entrepreneurship”, is a
good example of such initiatives. The Glean Project consisted of developing and testing an entrepreneurship skills enhancement programme
ĻÝĦÙ ŁăĬúÓ ēÄăēòÄ Ýú ĦÙÄ ŌÄò½ ăÒ §ÓĖÝ·ĬòĦĬĖÄ Ħă
promote self- awareness and personal development for the transition to the world of work. The
project compiled a collection of good practices
in socially-oriented farming experiences by cooperatives, associations and other institutions
in sixteen European countries. This collection

wide range of projects has been an incentive for
our own project.
The importance attributed to coaching and mentoring in public policies on early school leavers is
not exclusive to the EU; internationally, and more
ĝēÄ·ÝŌ·§òòŁ Ýú _" ·ăĬúĦĖÝÄĝƕ ĻÄ §òĝă Ōú½ §
multitude of programmes aimed in this respect.
In many of the programmes that can be found in
the international sphere, the growing incorporation of coaching or mentoring actions can also
be seen. In addition to the deployment of actions
in formal educational settings, in recent years
the consideration of informal learning spaces for
intervention in educational drop-out has been
added. This area includes a large part of coaching and mentoring activities in OECD countries.
Among the expected outcomes of this type of
coaching and mentoring programmes are cognitive learning (knowledge and management skills,
Ý½ÄúĦÝŌ·§ĦÝăúăÒúÄĻăēēăĖĦĬúÝĦÝÄĝƕÄĦ·ƚƧ§ú½§ÒÒÄ·ĦÝĺÄ òÄ§ĖúÝúÓ ƦÝú·ĖÄ§ĝÄ½ ĝÄúĝÄ ăÒ ĝÄòÒƪÄÒŌ·§cy, self-image validation, tendency to build relationships, etc.). Among the activities developed
in this type of programmes we can identify the
boosting of social capital through social networks frequented by young people, recruitment
of mentors or older advisors or associations
from the communities themselves, as well as activities that are usually included in the category
of soft support, such as providing signposting
information (Green, 2017).

allowed the development of a competence
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O B J EC T I V E S

THE HUG
TO EMPLOYMENT

Objectives
THE HUG EMPLOYMENT has the
overall objective of preventing youth
unemployment and increasing the
number of young people obtaining
basic vocational training/ESO to
reduce early school leaving.
THE SPECIFIC OBJECTIVES
␣ To provide individualised support to young

ēÄăēòÄĻÝĦÙ½ÝÒŌ·ĬòĦÝÄĝÝúă¶Ħ§ÝúÝúÓ¶§ĝÝ·ĕĬ§òÝŌ·§ĦÝăúĝ§ú½ĦăÝú·ĖÄ§ĝÄĦÙÄÝĖÄùēòăŁ§¶ÝòÝĦŁƕ
connection to the labour market, social participation and social inclusion.
␣

To help each young person discover and as-

sert their talent, their life project and their place
in society.
Encourage the active participation of vulnerable young people

␣

innovation and creativity, learning to learn,
self-knowledge and self-learning
Taking responsibility for youth and developing independence
␣

To create a coordinated local network of the
agents involved in the socio-labour integration
of young people.
␣

␣ To intervene on the motivation and orientation of the young person.
␣ To reinforce self-esteem and help to build an
integral life project.
␣ To reinforce the key competences and skills
necessary for the prevention and treatment of

disruptive behaviours (knowledge, know-how
and skills)
␣

To optimize the personal, intellectual, so-

cial and emotional development of the young
person.

␣

To offer an alternative space that improves
the educational experience of the youth.

of problems, communication and collaboration,

To promote incorporation to the working
world.

Developing the key competences of the 21st
century in youth: critical thinking and resolution

␣

␣

39

yēÄ·ÝŌ·ă¶ìÄ·ĦÝĺÄĝ
This life wheel affects 8 areas of our life.
␣

Individual support of the students

Helping each young person discover and make good their talent, their life project and their place in
society
␣

␣

Encourage the active participation of vulnerable young people.

␣

Interfere on the motivation and orientation of the young person.

␣

Strengthen self-esteem and help build an integral life project

␣ To develop in youth the key competences and the skills necessary for the prevention and treatment of disruptive behaviors
␣

Optimize the personal, intellectual, social and emotional development of young people

␣

Offer an alternative space that enhances the educational experience of the youth

␣

Promote incorporation into the world of work.

Main topics of our
coaching process
Methodology for prevention of early
school leaving and unemployment in
VET.

␣

Build professional attitude

␣

Becoming more aware of your body language

Recognize boundaries, both from yourself as
someone else's
␣

␣

The power of the thought; think positive.

IN ORDER TO DESIGN THE COACHING TO-

␣

Emotional control. Understanding emotions.

WARDS DROPOUT SCHOOL PREVENTION,

␣ Teamwork as knowledge towards individual
and group learning and collaborative stimulation.

THE SESSIONS WILL FOCUS ON:
␣

Motivation communication

␣

Positivism (Helping to focus on good things)

␣

Empowering (Thinking about things that are

going well)
␣

What do you want to learn

␣

What talents do you want to increase?

How are you doing in the 8 areas of your life?
(what talents and how to use it in different life
␣

areas?
␣

Stand up for yourself, In a calm way

␣

Learning to give and receive feedback

␣

Trust yourself. Self-esteem.

␣

Build self-control

␣

Firm basic posture
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Results
Creation of a local network of integral
and individualized attention to the young
people.
␣

␣ Practical guide with the compilation
of good practices for dealing with school
leaving

Methodological guide of social and
educational coaching
␣

o

Stakeholders in the
coaching process
We are all immersed in the socialization process since we are born,
ēÄăēòÄ§ĖÄ§òĝăĦÙÄĖÄōÄ·ĦÝăúăÒĦÙÄ
environment in which we develop.
The incessant learning that the experiences we
face every day entail is mediated by the socializing agents with whom we interact, and they
ÝúōĬÄú·Ä ĦÙÄ ·Ù§Ė§·ĦÄĖÝĝĦÝ·ĝ ĦÙ§Ħ ½ÄŌúÄ ăĬĖ
identity.
These socializing agents includes family and
friends, the different contexts in which we participate, the media, or different leisure options
such as sports, literature, or music, among
others. The importance that these socializing
agents have in a person’s life differs throughout
ĦÙÄĝĦ§ÓÄĝăÒĦÙÄĝ§ùÄƚ;úĦÙÄĝēÄ·ÝŌ··§ĝÄăÒ
adolescence and youth, socialization is based
mainly on the media, as well as on interactions
with friends, highlighting the relevance of those
carried out online. All these lived experiences
will create cognitive schemes that will serve as
the basis for future behaviors and decisions,
preferences, customs and values, being able to
determine from the objectives that we propose
at a certain moment, the decision to perform
healthy behaviors or not, to what characteristics make a person more attractive in our eyes,
even reaching such interactions with the social
environment to modify our brain.
ÙÄ ÝúōĬÄú·Ä ăÒ ĦÙÄ ÄúĺÝĖăúùÄúĦ ăú ĻÙă ĻÄ
are leaves open the possibility of freely and
consciously deciding and redirecting the experiences we live, as well as how to choose with

ing young people’s social bonds and preventing
behaviours that can end up resulting in young
people’s disconnection from the education
system and, therefore, school drop-out. Sport,
for example, is often seen as real-life training
and is ideal for enhancing the positive development of young people. Positive youth development through sport goes beyond the building
ăÒ ĝēăĖĦƪĝēÄ·ÝŌ· ĝïÝòòĝƚ ÙÄ §Ýù Ýĝ Ħă ÄúÙ§ú·Ä
their psychological, social, emotional, physical
and intellectual skills so that they can be used
in sport and, in general, in life. The same applies
to cultural activities and activities in youth associations. By relying on sports, youth, cultural
and social organisations in the municipality, we
can improve the effectiveness of the coaching
programme and reinforce the progress made in
the coaching programme.
FAMILY

Empirical evidence abounds to support the positive relationship between schools and families
for the improvement of educational processes.
Education contributes to personal development
§ú½·ÝĺÝ·ē§ĖĦÝ·Ýē§ĦÝăúƕēăĝÝĦÝĺÄòŁÝúōĬÄú·ÝúÓĝăcial inclusion and contributing to a more egalitarian society. All these values and contributions
of education are reinforced if there is continuity
between the educational centre and the family
context. The family and the school are the most
important contexts in the growth of children
and young people, which is why our project also
considers the involvement of families in the educational coaching process. We believe it is important to establish good relations between the
family and the school so that families can participate in their children’s education.

whom we want to share them.
COMMUNITY (FRIENDS, SCHOOL MATES,
ORGANIZATIONS (YOUTH, SOCIAL, SPORTS,
CULTURE)

NEIGHBORS…)

Relationships established in the community

Participation in social life is one of the main
pillars in the construction of citizenship and
has proven to be very positive in promoting

are an important source of support. Communi-

processes of inclusion and, as in the case at
hand, generating healthy habits, strengthen-

lives, helping them to build their identities and
reinforcing educational and vocational learning.

ty networks (friends, classmates, neighbours,
etc.) play a fundamental role in young people’s
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Incorporating these relationships into the support process through the educational coach has
the potential to offset considerable individual
and contextual risks. Indeed, even when baseline functioning and demographic variables are
taken into account, young people who are able
to identify supportive people within their social
networks do better in a number of important ac-

The life wheel
This life wheel affects 8 areas of
our life.
This life wheel affects 8 areas of our life.
We need to attend these areas in order to
Ōú½ § ¶§ò§ú·Ä Ýú ŁăĬúÓĝĦÄĖĝ ĝă ĦÙÄŁ ·§ú
follow their personal path to reach awareness of future decisions. In the training we
will address all area’s with the topics of the
different sessions. The students will learn
to think about different parts of their life
wheel and answer questions like: what do I
Ōú½ÝùēăĖĦ§úĦÝúòÝÒÄƕĻÙăÝĝÝúùŁúÄĦĻăĖïƕ
who can support me, what are my talents
and what do I want to learn?
By making them more aware of their life
ĻÙÄÄòƕÝĦĻÝòòÙÄòēĦÙÄùŌú½ùăĖÄÒă·Ĭĝ§ú½
eventually balance. It also makes clear what
parts need more attention. It can motivate
the students to grow and develop inside
and outside the classroom.

1

7

2

6

3
5

All trainers, youth workers and even
peer educators should take the time
to read and understand the complete
guide.
ÙÝĝÓĬÝ½ÄĻ§ĝ¶ĬÝòĦŌĖĝĦòŁĻÝĦÙĦÙÄÝúĦÄúĦÝăúĦă
¶ÄĦÙÄĦăăòÒăĖĦĖ§ÝúÄĖĝÝúĦÙÄŌÄò½ăÒēĖÄĺÄúĦÝăú
of early school leaving in vet. But then we realized that this will serve a perfect handout for
youngsters, who successfully completed such

ademic domains.

8

How to use this guide?

4

1. Fun - happiness, hobbies 2. Relationship - current or
future life partner 3. Career - Job satisfaction, career
path 4. Family - Children, Parents, Relatives 5. Social
- Friends, Sport, Activities 6. Health - Excercise, Diet
7. Financial - Savings, Investments 8.Creative - Selfspace, spiritual, sport, artistic
42

process and maybe are willing to coach other
peers in the future. Using this guide, peer educators will make better choices and be better
able to deal with situations they didn’t expect.
The information about the method and pedagogy provided offers a framework within which to
deliver the activities that follow. It is also important for the peer educators to read, understand
and regularly reread the chapters on facilitation
skills. There are many useful tips and tools for
effective facilitation of groups and workshops.
This guide includes information and activities
explaining how coaching works and what value it
holds for youth and youth workers, trainers and
peer educators. It has a total of 13 coaching (10+3
extra) sessions to be done at class or with a young
group It is meant to help youth, youth workers,
youth leaders, trainers and facilitators to design
and implement quality peer education projects,
based on best practices and experiences.
Moreover, the guide provides a personal activity
Ħă¶ÄĬĝÄ½ÝúĦÙÄŌÄò½ăÒēĖÄĺÄúĦÝăúƕMy Learning Diary, addressed to youngsters in a personal
and relaxed environment. It’s a kind of self-reōÄ·ĦÝăú úÄÄ½ Ħă ¶Ä ½ăúÄ §Ħ ÙăùÄ §ĝ § ē§ĖĦ ăÒ
§ ĖÄōÄ·ĦÝăú ăú òÄ§ĖúÝúÓ ĻÙÝ·Ù ¶Ä·ăùÄĝ ùăĖÄ
structured. It makes the learning of the participants more conscious. Being more aware of
their competences, it gets easier for the participants to make use of them in the future.
It also includes a peer to peer explanation and examples, really necessary in the process of learning and understanding in the frame work of Par-

ticipation as the main principles of youth policies.
Whether the workshop lasts for 10 hours, or it
takes a series of 1-hour sessions per group (with
some extra sessions according to the group), it is
important to pay attention to the dynamic of the
group and always start a session by “Setting up
the Foundations of the group”: take some time
to host the participants, to introduce the workshop and peer educators, to explain the overall
goal of the session, to take time to know each
other and to set up shared ground rules. Then,
we are ready to dive into the topic.
Whether the workshop are 9 hours, or a series
of 1-hour sessions per group (with some extra
sessions according to the group), it is important
to pay attention to the dynamic of the group and
always start a session by “Setting up the Foundations of the group”: to take time to host the
participants, to introduce the workshop and
peer educators, to explain the overall goal of the
session, to take time to know each other and to
set up shared ground rules all together. Then to
dive into the topic.

Methodogical proposals,
mechanisms and
strategies to prevent
school drop-outs related
to localized variables
Coaching as an intervention strategy: characteristics of educational
coaching and peer coaching.
The involvement of students in their educational and personal development process is an
increasingly important concern for educators.
Through this involvement, moreover, an attempt
is made to increase well-being, understood in a
multidimensional way, as we have shown in the
section “The Life Wheel”. Intervention strategies have moved from focusing on self-esteem
in the 1970s, to social skills programmes in the
1990s, and from there to resilience and bullying
prevention programmes in the 2000s (Roffey,

2012). More recently, schools have been recognised as important sites for the use of positive
ēĝŁ·ÙăòăÓŁƕ ĻÝĦÙ ĦÙÄ ĝēÄ·ÝŌ· §Ýù ăÒ Ýú·ĖÄ§ĝÝúÓ
students’ well-being and building useful skills to
promote their retention in the education system,
as well as sustaining positive human development throughout life (Green, 2014). Educational
coaching pursues a methodological change that
involves a transformation in the way we consider learning processes. In this approach, not
only academic results are important, but also
the maturational development of students is
addressed and promoted. It is a way of empowering students and providing them with tools, so
that learning, through a dialogical method, develops the competence of learning to learn.
ă§·ÙÝúÓƕĻÙÝ·ÙăĖÝÓÝú§ĦÄ½ÝúĦÙÄŌÄò½ăÒ·ăùpetitive sport, was initially introduced in the
ŌÄò½ ăÒ ¶ĬĝÝúÄĝĝ §ú½ ù§ú§ÓÄùÄúĦ §ú½ƕ ùăĖÄ
recently, has been gaining ground in educational
environments (Salabert, 2015). Coaching psy·ÙăòăÓŁÙ§ĝ¶ÄÄú½ÄŌúÄ½§ĝĦÙÄĝŁĝĦÄù§ĦÝ·§ēplication of behavioural science to improve the
life experience, work performance and well- being of individuals, groups and organisations. In
coaching, the coach facilitates the improvement
of the client’s goal achievement and well-being,
and fosters autonomous learning and personal
growth. The growing interest in coaching in education is evidenced by a growing body of research suggesting that coaching is an effective
intervention for students and staff within educational contexts.
In the educational context, coaching has been
recognised for its positive impact on educational processes, as well as on the relationships
between the different actors in the educational community. Coaching has been shown to
be useful in increasing student achievement
§ú½ ĖÄ½Ĭ·ÝúÓ ·ăúōÝ·Ħĝ Ýú ĝ·Ùăăò ·ăÄŀÝĝĦÄú·Äƕ
along with better preparing students for decision-making and management of various aspects beyond the educational sphere (Purwa,
Srinovita and Si, 2015). The impact of coaching
on the educational process favours the creation of an environment in which students feel
supported. It also promotes knowledge acquisition and critical thinking. Likewise, Bécart and
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Ramírez (2016) establish a relationship between
the use of coaching and the development of
competences categorised as knowing how to
be-knowing how to live together, knowing how
to do and knowing how to learn. In relation to
teachers, coaching can have effects on the
improvement of leadership skills, both in the
management team and in teachers; the use of
coaching can strengthen relationships between
teachers and increase their motivation to improve their practices in order to achieve educational success for students (Gibbons and Cobb,
2017).
Coaching is conceived as the unleashing of “a
person’s potential to maximise his or her performance. It is about helping them to learn, rather
than teaching them” (Whitmore, 1992, p. 10).
ÙÄ ÒăĖùĬò§ ĬĝÄ½ Ýú ĦÙÝĝ ½ÄŌúÝĦÝăúƕ ăúÄ ăÒ ĦÙÄ
most cited in the literature on the subject, implies that the development and full personal
and professional performance has to start from
one’s own potential and the decisions we make
to unfold and maximise it. Educational coachÝúÓÝĝ§ùÄĦÙă½ĦăÙÄòēĖÄōÄ·ĦÝăúƕĝÄĦĦÝúÓÓă§òĝƕ
making decisions and designing strategies to
achieve what is desired. In this sense, the transversal function of coaching is to support and
ÙÄòē ½ÄĺÄòăē ĦÙÄ ·ăúŌ½Äú·Ä §ú½ ùăĦÝĺ§ĦÝăú
necessary to improve decision-making and, in
general, personal development. In the educational context, therefore, this means that the
aim of educational coaching is not to transmit
ĝēÄ·ÝŌ·ïúăĻòÄ½ÓÄƕ¶ĬĦĦăÙÄòēĝĦĬ½ÄúĦĝ½ÄĺÄòop their abilities and potential.
oÄÄĖ·ă§·ÙÝúÓ·§ú¶Ä½ÄŌúÄ½§ĝ§úÝúĦÄĖ§·ĦÝĺÄ
process between two or more individuals who
ă··ĬēŁ ĝÝùÝò§Ė ēăĝÝĦÝăúĝ Ýú ĦÙÄ ŌÄò½ Ħă ĻÙÝ·Ù
they belong and who work together, although in
the relationship that is established, one of them
is in a position to provide help and supervision
ĦăĦÙÄăĦÙÄĖƚ;Ħ·§ú¶ÄĬĝÄ½ĦăÄŀĦÄú½ƕĖÄŌúÄ§ú½
build new skills, and to share ideas and feedback
among group members following classroom
observations (Bowman and McCormick, 2000).
Peer coaching has been recommended as a
more effective approach to professional development because of its profound impact on promoting meaningful learning.
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In this sense, a transfer from training to practice is possible in peer coaching. In order for
subjects to maximise the practical application
of knowledge, a successful strategy is for them
to learn from other subjects they consider to be
their peers. In this sense, peer coaching is not
just a mentoring process. It is an approach to
learning that involves ongoing systematic support and seeks to enhance the individual’s capabilities. In peer coaching, the focus is on the
learner as a learner and involves the development of a collaborative learning process, while
ēĖăùăĦÝúÓĝÄòÒƪĖÄōÄ·ĦÝăúƚÙÄĖÄ§ĝƕÝúĦÙÄ·§ĝÄ
of mentoring, it is a temporary collaborative relationship between two teachers, a teacher and
a novice or new teacher. Mentoring is more oriented towards providing new teachers with a
support system, a passive shadow learning process compared to peer coaching (Parsloe and
Leedham, 2009).
Peer coaching is a process in which participants
meet regularly to provide each other with guidance, suggestions, assistance and support. This
type of coaching offers the opportunity to hone
skills through immediate feedback and experimentation with alternative strategies as a result of informal evaluation. During peer coachÝúÓƕ ĦÙÄ ĝÝÓúÝŌ·§ú·Ä ăÒ òÄ§ĖúÝúÓ Ýĝ Ýú·ĖÄ§ĝÄ½
due to, among other reasons, the existence
of a shared language and experience. Modern
pedagogical currents consider development as
a social process, which tends to make the conĝĦĖĬ·ĦÝăú ăÒ ùÄ§úÝúÓ ă··ĬĖ ŌĖĝĦ §ú½ ÒăĖÄùăĝĦ
in the form of exchanges between individuals.
Through social interaction, through discussion,
meaningful learning takes place. Each participant in the interaction process interprets,
transforms and internalises new knowledge as
a result of collective thinking. In the framework
of peer coaching, this collaborative process enables individuals to develop their own perspectives, but on the basis of shared experience and
ïúăĻòÄ½ÓÄÝúĦÙÄÝĖŌÄò½ăÒÝúĦÄĖ§·ĦÝăúƚ

Peer coaching
Peer coaching can be found in a
variety of models and areas of
application. Some of these areas
and models are listed here as
examples (Wai Yee, 2016):
(i) ;ú ĦÙÄ ŌÄò½ ăÒ ĦÄ§·ÙÄĖ Ä½Ĭ·§ĦÝăúƕ ēÄÄĖ
coaching involves two or more teachers
working together to promote the transfer of
experience and the improvement of teaching
skills. There is usually a pre-meeting, one or
more observations and a post-meeting. The
teacher who is being supported and observed
ĖÄ·ÄÝĺÄĝÒÄÄ½¶§·ï§ú½ĖÄōÄ·ĦÝăúÒĖăùÙÝĝƠÙÄĖ
peer on the observations made.
(ii) Challenge-based coaching involves a group
of teachers or students working together
Ħă ĝăòĺÄ § ĝēÄ·ÝŌ· ·Ù§òòÄúÓÄ ăĖ ēĖă¶òÄùƚ
A participant, usually someone with more
experience, leads the coaching process by
identifying the focus of the observation,
the form of data collection, guidelines and
discussion of how to approach the problem
based on what has been observed or
information gathered.
(iii) Technical coaching is designed to help
participants, teachers or students, to transfer
what they have learned (usually looking for
application in the classroom and in more or
less formal settings). Participants observe
and help each other recognise how to use the
strategies learned as effective teaching and
learning tools
(iii) Team coaching consists of one participant
ÙÝÓÙòŁĕĬ§òÝŌÄ½Ýú§ĝēÄ·ÝŌ·§ĖÄ§ĻăĖïÝúÓĻÝĦÙ
another participant. Both plan and apply/teach
together to another group (team teaching).
Those who receive this training in turn are not
aware that one of the participants has more
knowledge and is there to support the other to
learn, master and perfect a new skill. After the
class, both participants evaluate the success
of the class together and this process helps to
consolidate the learning of the less experienced
participant

Requirements for
coaching processes
Preparation for peer coaching is essential to achieve the proposed objectives of each intervention.
Bowman and McCormick (2000) suggested four
components of pre-training to promote optimal
conditions for the coaching intervention: a) understanding of the fundamentals of peer coaching; b)
practical training including attendance at demonstrations or coaching processes developed by
other teams; c) development of simulated practices, through role-playing and other similar techniques; and d) analysis of the practical training and
simulations.
Effective peer coaching is based on honest and
open communication, where participants bring an
unbiased attitude and a willingness to help each
other grow. Effort and willingness to build a relationship of trust is put into play, with the attitude of
seeking to improve the skills considered in the objectives of the programme in which the coaching
process is framed. Training within the parameters
of peer coaching also requires the strengthening
of a series of skills linked to communication and
the management of interpersonal relationships.
Among these skills, we highlight the following:
1.

Clarity in setting out the objectives of each
session or meeting;

2. Know how to identify and communicate the
most relevant aspects of each session;
3. Ensure that all information conveyed is understood by the participants and use examples to facilitate understanding;
4. Develop the ability to ask questions that encourage feedback;
5. Encourage participants to ask questions
and make comments;
6. Provide opportunities to put into practice
what has been discussed in the coaching
process.
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Peer coaching can be one of the most powerful
tools for the development of learners, especially those at risk of dropping out. It enables them
to improve their practical knowledge, learning
ÒĖăùĦÙÄÝĖēÄÄĖĝ§ú½§½ăēĦÝúÓĝÄòÒƪĖÄōÄ·ĦÝăúÝú
the way they guide themselves in different areas of their lives. In addition, when students with
similar characteristics are brought together in
a coaching process, collaborative learning with
meaningful outcomes occurs. At-risk students
no longer feel isolated when they develop supportive peer relationships and are supported
and supervised in achieving goals. To facilitate
ēÄÄĖ·ă§·ÙÝúÓƕōÄŀÝ¶òÄ·ò§ĝĝĝ·ÙÄ½ĬòÄĝĝÙăĬò½
¶Ä ·ăúĝÝ½ÄĖÄ½ƚ òòăĻÝúÓ ĝăùÄ ōÄŀÝ¶ÝòÝĦŁ Ýú ĦÙÄ
use of class time, especially tutoring hours,
could encourage the recruitment of volunteers
from among the more experienced and better-performing students.
In addition to logistical considerations, strong
support from the school and, as in our case,
from the local authority, is crucial to ensure
that the peer coaching programme can be
successfully implemented. The local authority
can facilitate the development of the coaching
programme by providing human, material and
Ōú§ú·Ý§ò ĖÄĝăĬĖ·Äĝƕ ÄƚÓƚ Ò§·ÝòÝĦ§ĦÝúÓ §··Äĝĝ Ħă
activities organised by the municipality, giving
visibility to the programme.
A well-structured plan is also needed to engage
participants in peer coaching. All participants,
teachers, students and technical staff, should
be motivated, mentally prepared and trained
in coaching skills. Members of the promoting
team should communicate well in the planning of the sessions and support each other
with positive ideas. Comparisons and criticism,
which are not constructive, should be avoided
in peer coaching. Peer coaching is more about
ă¶ĝÄĖĺÝúÓƕĖÄōÄ·ĦÝúÓ§ú½ēĖăĺÝ½ÝúÓÒÄÄ½¶§·ïƚ

What is Coaching for us?
Coaching is the form of guidance that
§ÝùĝĦăēăĝÝĦÝĺÄòŁÝúōĬÄú·ÄēÄăēòÄƚ
It is based on the belief that change lies in the opportunities we encounter as well as the permanent interaction between insight and behaviour.
·ă§·Ù·§ú¶Ä½ÄŌúÄ½§ĝ§úÄŀēÄĖÝÄú·Ä½ēÄĖson who supports the learner to achieve their
personal goals. This person should be a competent guide, familiar with the given process. They
should not be dominating but helping – by providing all the necessary knowledge but allowing
the individual to make the decisions. Thus, the
·ă§·Ù ĝÙăĬò½ úăĦ Ħ§ïÄ ăĺÄĖ Ʃ Ōú½ÝúÓ ĦÙÄ ĖÝÓÙĦ
balance is the key, as it is crucial to see the difference between facilitation and training.
The experience depends on the process the coach
ÙÄòēĝĻÝĦÙƕ¶ĬĦĦÙăĝÄĻÙăŌòòĦÙÝĝĖăòÄĝÙăĬò½úÄĺÄĖ
forget to assist the young people with their goals
and necessities – without giving all the answers.
Depending on the needs of the student, different
ĝïÝòòĝ §ĖÄ ĖÄĕĬÝĖÄ½ Ħă ÙÄòē ĻÝĦÙ Ōú½ÝúÓ ĦÙÄ ĝăòĬtions, although empathy should always be present.
·ă§·ÙÝĝ§ēÄĖĝăúĻÙăÙÄòēĝĦăŌú½ĦÙÄ§úĝĻÄĖĝ
within oneself. They need to have more questions
than answers for the student and should help with
responding to them. In some cases, the coach may
§òĝăĖÄĺÄ§ò½ÝÒÒÄĖÄúĦē§ĦÙĝĦăŌú½ĦÙÄ·ÙăÝ·ÄĦÙ§Ħ
¶ÄĝĦŌĦĝĦÙÄÝú½ÝĺÝ½Ĭ§òƴĝăĻúùăĦÝĺ§ĦÝăúƚ
The duration of each session should not be more
than an hour, and many might be needed to reach
the goal. During this time, the coach should try to
deeply connect with the participant in order to
provide a cordial atmosphere, a peer-to-peer environment. We also have to bear in mind the difference between “coach” and “adviser”, as there is an
important distinction when it comes to pedagogy.
An adviser “provides a map”. Meanwhile, a coach
is not only experienced and knowledgeable but is
also ready to pose questions to guide the process
ĻÙÝòÄĻăĖïÝúÓăúăĦÙÄĖĺ§òĬÄĝĝĬ·Ù§ĝĝÄòÒƪ·ăúŌdence and safety, as well as providing tools to help
react to various scenarios.
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Challenges can be too paternalistic by telling
what to do. The best method to work with the

A few tips

student is unique in each setting, so the coach
should be able to choose the right means that
suit the given young person – that is the key abil-

Here are some quick tips to
help setting up an activity.

ity. Listening skills as well as being able to connect, motivate, and not judge are also essential
ĻÙÝòÄ ĖÄ§½ÝúÓ ĦÙÄ ēĖă·Äĝĝƕ Ōú½ÝúÓ ĦÙÄ ¶§ò§ú·Äƕ
and knowing when to step back, so that young

While the guide is designed for youth and
youth workers, the activities in this guide

ēÄăēòÄ ù§Ł ÒĬòŌò ĦÙÄùĝÄòĺÄĝ §ú½ ¶Ä·ăùÄ ĦÙÄ
leaders of their own lives.
To achieve all this, a coach should be linked to
§ ĝēÄ·ÝŌ· ēĖăìÄ·Ħ §ú½ Ħ§ĖÓÄĦ ÓĖăĬēƕ §ú½ ĦÙÄŁ
should be connected to every individual process
through their activities. After all, life is all about
making choices, and the task of the coach is to
provide opportunities to learn so that the participants make thoughtful and conscious decisions.
PRE-COACHING AND PLANNING THE COACHING

Before the coaching process, the professional
coach must be ready to separate in a clear way
their personal beliefs-thoughts and the professional task, in order to achieve the best results
of the process.
At the same time we need to create a safe atmosphere and a safe and comfortable space
where the coaching process will take place. A
safe atmosphere, not only in terms of violence
but also in terms of trust and transparency. The
rules should be clear and respected.
Before the coaching happens, we need to make
sure that we are all on the same “path”, and we
have a learning community that will provide a
‘learning together’ space. We need to link the
process with other stakeholders that can support the process (Freire methods). We need to
analyse and research the background of the
participants and be aware of the reality around.
Before starting the process you need to ‘get
into your position’ and create a link with the participants (either by hugging ‘literally’ or by gaining trust and creating a trustful atmosphere in

AGE

can be used with people who are approximately 13/14 years old. However, many
activities have facilitation options that
are helpful for adapting the activity to be
used with younger or older participants.
It all depends on the peer educators’ insight and the characteristics of the group.
GROUP SIZE

This guide assumes that the size of
participant groups will range between
10-30 people in order to have enough
diversity of perspectives and generate
dynamic and quality discussions.
SPACE AND MATERIAL

The basic space conditions for this type of
coaching should be the following: a large
enough room, with moveable chairs, for
participants to divide into small discussion groups. There should also be some
chart paper and coloured markers, a projector and Wi-Fi connection as standard
material requirements. Participants are
also visual learners so you should be atĦÄúĦÝĺÄ Ħă ïÄÄē ĝăùÄ ōÝē·Ù§ĖĦĝ ăú ĦÙÄ
wall, to use drawings/symbols/images
and graphics so that the participants can
retain the information easily.
The main aim of this coaching methodology is to prepare youngsters to prevent
them from unemployment and to increase the number of young people who
obtain basic vocational training/ESO in
order to reduce early school leaving.

different ways).
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oĖăŌòÄ·ă§·Ù

The workshops can be implemented in various
ways, but it is very important to choose the

Here are some quick tips to help setting up an activity.

ùăĝĦ §ēēĖăēĖÝ§ĦÄ ÒăĖ ĦÙÄ ĝēÄ·ÝŌ· ·ăúĦÄŀĦ ƦÝú
this case the classroom) and this is one of the
most important areas. We should not impro-

As a starting point for the workshops that we
propose in this methodological guide for the
prevention of school drop-out in young students
½ĬĖÝúÓĦÙÄŌĖĝĦŁÄ§ĖĝÝúĝÄ·ăú½§ĖŁĝ·ÙăăòĝƕÝĦÝĝ
ÝùēăĖĦ§úĦ Ħă ½ÄŌúÄ ĦÙÄ ēĖăŌòÄ §ú½ ĦÙÄ ·ăĖĖÄsponding role of the person who is going to facilitate the sessions (coach).
ÙÄ ŌÓĬĖÄ ăÒ ĦÙÄ ·ă§·Ù Ýú ĦÙÝĝ ùÄĦÙă½ Ýĝ ē§Ėticularly important because he or she must
know how to apply a pedagogical approach implementing the active, innovative and participatory methodology. It must pass from the role of
transmitting knowledge to facilitate the learning, promote and guide the route of each young
person, which will be accommodated through
co-construction, product of individual development and social interaction in the classroom.
It also plays a dynamic role in establishing direct
contact with people and developing their interpersonal skills, dialogue, motivation and support. In general, empathy must be established,
maintaining a motivating attitude, so that the
student develops autonomously in their own
learning process, knowing how to listen, knowing how to establish collaborative relationships

vise, it is necessary to organise the follow- up
of each participant and carry out an evaluation
after each session on the results obtained.
The greater the personal involvement, the better the results will be. Improvisation and volunteering will not work if what we want is to obĦ§ÝúĕĬ§òÝĦŁĖÄĝĬòĦĝƚú½Ōú§òòŁƕĻÄùĬĝĦ§òĻ§Łĝ
be honest. If something goes wrong, we must
acknowledge it and suggest resolution strategies, for example: “we will solve it together. I will
Ōú½ăĬĦ§ú½ĦÄòòŁăĬ§¶ăĬĦÝĦĦăùăĖĖăĻƚƲ
The role of the facilitator will be oriented towards the future, inviting young people to
learn about building, creating new behaviours,
paying attention to what the person wants to
become in the future.
It is proposed that in this case, the youngsters
½ÄŌúÄ ĻÙÄĖÄ ĦÙÄŁ Ļ§úĦ Ħă Óă §ú½ ½ÄĝÝÓú ÒăĖ
themselves how they want or can get there, by
making their own decisions, by learning what
is necessary and by creating unique formulas.
And as an added value, they get to know themselves much better throughout the process.

and adopt a creative and innovative attitude.

rÄ§½ŌĖĝĦ
òòĦÙÝĝÓĬÝ½ÄÝĝ¶§ĝÄ½ăúĝÄĺÄĖ§òĺÄĖŁÝùēăĖĦ§úĦÓĬÝ½ÄĝÝúĦÙÝĝŌÄò½ƕĝăĻÄĖÄ·ăùùÄú½½ăĻúloading them and have it near at all times (and read of course!):
1.

10 sessions on Coaching + plus 3 extra (the number of sessions can be extended depending on the group) It is highly recommended to follow the order given.

2. THE LEARNING DIARY. ă¶Ä½ăúÄ¶ŁĦÙÄŁăĬúÓĝĦÄĖ§ĦÙăùÄ§ĝ§ē§ĖĦăÒĝÄòÒƪĖÄōÄ·tion.
3. Per to peer
4. Good practices from our partners in order to get inspired.
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What is Coaching for us?
The group
As a basic starting point,
each training group is different.
Every group is constituted by different individuals, coming from, perhaps, many different organizations
and a wide range of cultural, social
and educational backgrounds. At
the beginning, people have their
own professional and personal
expectations, together with their
values and prejudices, their hidden
agendas. Some personal luggage,
which might be packed with more
or less important things that keep
them connected to their ‘usual’
world. All of these aspects, or some
ăÒĦÙÄùƕ·§úÙ§ĺÄ§¶ÝÓÝúōĬÄú·Äăú
the group, on the training process
and on the dynamics and evolution
of group life. As every group is different, there are as many group dynamics as there are groups.

When you engage participants into a learning process, no matter the duration of the workshop, it
might be useful to regularly check on their feelings,
skills and knowledge.
Most people think of monitoring and evaluation as
the same thing, but, in fact, they are 2 distinct processes. While evaluation usually takes place at the
end of a project, monitoring, on the other hand, is an
ongoing process. There are occasions when it is not
practical for any of the parts involved, for instance, if
your meeting with the participants is very brief. However, monitoring should be seen as a ‘friend’.
At this stage, you may even be asking yourself why
you should spend time monitoring and evaluating.
The reason is simple: monitoring and evaluating are
highly useful to ensure the person is making progress. Besides, they can show us any changes that
need to be made. It has to be said that gathering information may initially feel like an extra activity, but if
managed well, it will save much time in the long run
and help you achieve better results. Furthermore,
neither monitoring nor evaluating has to be complex.
Sometimes the only monitoring you wish to use is to
ask participants about their energy levels so that you
can decide when it is a good time to take a break. And
likewise for your evaluation – you should only evalu§ĦÄ§ĝùĬ·Ù§ĝŁăĬ·§úĖÄōÄ·Ħăú§ú½¶ÄùÝú½ÒĬòăÒ
people’s time.

What is peer-to-peer educational pack for
prevention of early school leaving in VET?
úŁŁăĬĦÙÝúÒăĖù§ĦÝăúĻăĖïÄĖùÝÓÙĦŌú½ĦÙÄùĝÄòĺÄĝÝúĦÙÄĝÝĦĬ§ĦÝăúĻÙÄúĦÙÄŁ§ĖÄúăĦĝĬĖÄ
about the actual needs and lifestyles of young people. Therefore, from a very pragmatic point of
view, peer-to-peer methods might help to collect the information needed about young people.
ÙÄĖÄ§ĖÄĦĻăēăÝúĦĝĻÙÝ·Ù§ĖÄ¶§ĝÝ·ÒăĖ§ĝĦ§ĖĦƚÙÄŌĖĝĦăúÄÝĝĦÙ§ĦēÄÄĖÄ½Ĭ·§ĦăĖĝùĬĝĦ
work regularly through capacity building. The second one is availability. The supporter needs
to be available for them at all times. Today, you are invited to start this journey with us.
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ÙÄĖÄ½ăŁăĬŌú½ēÄÄĖ
education?
Peer education can take place in any
setting where young people feel comfortable: in schools and universities,
clubs, churches, community centres,
workplaces, in the street, on the Internet, etc. It can take place in small
groups or just between two people.
Peer education can be as simple and informal
as when your friend is teaching you how to use
makeup, how to juggle, how to play a musical
ÝúĝĦĖĬùÄúĦƕÙăĻĦăŌŀŁăĬĖĖ§½Ý§ĦăĖƚ7ăĻÄĺÄĖƕÝĦ
can also be more formal. Here are some examples of youth peer education activities:
Within schools: train a group of peer trainers
who could raise the awareness of other youngĝĦÄĖĝăúĝēÄ·ÝŌ·ĦăēÝ·ĝƦÒăĖÝúĝĦ§ú·Ä¶ŁăĖÓ§úÝŇing a 2h workshop in a classroom, by participating
in a thematic week/day at school, by contributing
to an external activity with classmates…).
Within youth organizations/youth centres:
train a group of peer trainers who could organÝŇÄĝēÄ·ÝŌ·§·ĦÝĺÝĦÝÄĝÒăĖĦÙÄăĦÙÄĖùÄù¶ÄĖĝƦÒăĖ
instance through workshops, sport, exhibitions,
music, drama, street education…).
Within youth movements: scouts, guides and
others have been using peer education for
years. Some of them could be trained on issues

Within political groups, within a group of volunteers, within a community centre, within a healthcare institution, within a group of
students, in your neighbourhood, with your
ÒĖÝÄú½ĝ§ú½Ò§ùÝòŁăĖÝúŁăĬĖŌĦúÄĝĝ·òĬ¶ƚ

How to evaluate and how
to report
"ĺ§òĬ§ĦÝăúÝĝĬĝĬ§òòŁĦÙÄŌú§òēÙ§ĝÄ
of the project, even though intermediate evaluations can be carried out
and are always welcome.
ÙÄŌú§òÄĺ§òĬ§ĦÝăúÝĝĦÙÄēĖă·ÄĝĝăÒ·ăòòÄ·ĦÝúÓ
information and setting up criteria.
The evaluation of the group will be found at the
end of the sessions. However you are welcome
Ħă§½½§úŁăĦÙÄĖŌÄò½ĝĦăĦÙÄÒăòòăĻÝúÓòÝĝĦƔ
1.

2. Explain how it happened
3. Better plan future training courses/workshops
Therefore it should include:
•

The results achieved

•

The objectives reached

•

ÙÄŌú§ú·Ý§òù§ú§ÓÄùÄúĦ

•

The impact on the target group, organization and community/environment

they would like to address and discuss with others (for instance how to deal with cultural diversities when organising camps abroad).
Within institutions for young offenders: train a
group of peer trainers who could support newcomers (for instance by negotiating the ground
rules, by raising awareness on stereotypes, by
being more aware of their rights and responsibilities as citizens…).
Within the media: train young journalists on
how to support and mentor colleagues when
dealing with sensitive issues, on how to use spe·ÝŌ·ĦÄ·ÙúÝĕĬÄĝ§ú½ù§ĦÄĖÝ§òĝƕÄĦ·ƚ
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Assess what has been achieved

•

The process

Even though the evaluation comes at the end
of the workshop, it is still to be planned as
everything else. It should be clear from the beginning how it will be done and who will do it.

ME

How do I feel about this workshop / project /
team? What worked well today?
Is there anything I didn’t enjoy?
How was my contribution?
Ù§Ħ ·ăĬò½ ; ½ă ½ÝÒÒÄĖÄúĦòŁ Ħă ¶ÄĦĦÄĖ ÒĬòŌò ùŁ
role? What resources do I need?
How much time / energy am I able to commit to
this project?
MY TEAM

What was our aim?
How are we doing as a team? What went well?
What didn’t go well?
What are the key lessons for us today?
Based on what happened today, is there anything we need to do differently in the future?
MY PARTICIPANTS

7ăĻ ½Ý½ ŁăĬ Ōú½ Ħă½§Łƴĝ ÄĺÄúĦƛ Ù§Ħ ½Ý½ ŁăĬ
most like? Is there anything you didn’t like?
What are you taking away from the event?
Would you recommend this workshop to your
friends?
Is there anything else you would like to share
with us today?”
CHOOSE AN APPROPRIATE TOOL TO ASK
THE QUESTIONS.

•

A verbal conversation

•

An online survey/questionnaire (e.g. Google
forms)

•

Journal

•

Post-its

•

Barometer

•

Evaluation form

•

Special games

•

And many more!
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STRUCTURE
OF THE COACHING
PROCESS

The structure of our coaching
ĝÄĝĝÝăúĝÝĝ½ÄĝÝÓúÄ½ĻÝĦÙÝú§ŌŀÄ½
structure which should be followed.
We start with some welcome sessions, then we
continue with the coaching process in order to
Ħ§·ïòÄ ĦÙÄ ù§Ýú _o;y §ú½ Ōú§òòŁ ĦÙÄ Äĺ§òĬ§tion.
We have added an extra session. Extra sessions
can be added when the coach considers some
extra work is needed, depending on the group.
In our evaluation sessions we will show how My
Learning Diary is divided because some activities must be done during the session with the
group and some other parts must be done at
ÙăùÄƕÒăĖĝÄòÒƪĖÄōÄ·ĦÝăúƚ
The peer to peer will be done during the whole
process. We must detect youngsters that can
ŌĦÝúĦÙÝĝĖăòÄÝúăĖ½ÄĖĦăÙÄòēăĖÒăòòăĻúÄÄ½Ä½
youngsters.
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Session index
Two welcome sessions
•

Session 1

•

Session 2

Six coaching sessions. Extra Suggestion, according to group
•

Session 3: Empowering (Thinking about things that are going well)

•

Session 4: What do you want to learn

•

Session 5: Emotional control. Understanding emotions

•

Session 6: Becoming more aware of your body language

•

Session 7: Teamwork as knowledge

•

Session 8: Feedback (Give and receive)

Two evaluation and follow up sessions
•

Session 9 - My Learning Diary is at the end of this guide

•

Session 10

Three extra sessions. Can be used according to the group if necessary
or it’s needed
•

Extra session A: Positive communication

•

Extra session B: Building self-control

•

Extra session C: Positivism
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SESSION 1
Name

Welcome session

Objectives
To get to know the project. To generate group cohesion, ice-breaking. To understand individual motivations and
expectations (from students)

Materials
Duration

Paper, Coloured pens, Music system
50 minutes

Links or multimedia resources
Music playlist in order to create a good atmosphere during quiet times (your choice)

Development
05’- Welcome words and introduction of the facilitators
10’- Introduction to the project’s ideas and goals. Introduction of the sessions’ schedule
20’- Getting to know each other. Depending on how much participants know about each other, we will either
suggest more name games and energizers or deeper activities.
•
Circle of names: If they don’t even know the names, start by a basic circle of names.
•
OUR EMOTIONAL SOLAR SYSTEM.
•
Students are proposed to create a planet that represents them. They should think about what kind of
planet it is, how big it is, what colors it is painted with, and what characteristics make it special. From there,
each person works on their own planet and decorates it with different materials. It is advisable to play quiet
ùĬĝÝ·ƕĻÙÝ·ÙÙÄòēĝĦÙÄùĦăÒă·Ĭĝ§ú½Äú·ăĬĖ§ÓÄĝ·ĖÄ§ĦÝĺÄ§·ĦÝăúƚ_ú·ÄŌúÝĝÙÄ½ƕÄ§·Ùē§ĖĦÝ·Ýē§úĦēĖÄĝÄúĦĝ
their planet to the rest of the group. The presentation could either take place individually (for more cohesive and secure groups) or in small groups where they share their features.
•
Some motivating questions for creation and subsequent comments:
•
Ù§ĦĦÙĖÄÄĻăĖ½ĝĻăĬò½ŁăĬ½ÄŌúÄŁăĬĖēò§úÄĦĻÝĦÙƛ
•
What do you like the most about it?
•
What place does it occupy in the classroom solar system?
•
What would you like to improve on your planet?
•
What characteristics of another planet would you like to have?
•
What can you do to get it? 10’- Expectations and motivations
•
My garden of expectations and motivations (and challenges)
05’- Closing and introduction of the next session

Others
ÄĻÝòòÄĺ§òĬ§ĦÄÄ§·ÙĝÄĝĝÝăú½ĬĖÝúÓĦÙÄÒăòòăĻÝúÓăúÄƕĝăĦÙÄŌĖĝĦĝÄĝĝÝăúĻÝòòúăĦÙ§ĺÄ§ĝēÄ·ÝŌ·Äĺ§òĬ§ĦÝăú
process. All the materials created in the session will be kept by the facilitator because it will be used in the
following sessions.
ăĬ·§úÄŀēòăĖÄ½ÝÒÒÄĖÄúĦăēĦÝăúĝÒăĖĦÙÄĝù§òòÓ§ùÄĝ½ÄēÄú½ÝúÓăúŁăĬĖĝēÄ·ÝŌ·Óă§òĝ§ú½ĦÙÄē§ĖĦÝ·Ĭò§ĖÝĦÝÄĝăÒ
the group. Choose ice breaking games which require standing up, moving, and that create fun. For example:
Stand in a circle and each person tells their name. There is one ball. Throw the ball to someone and try to say
their name.
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SESSION 2
Name

Our group!

Objectives
ă·ĖÄ§ĦÄăĬĖĖĬòÄĝă½ÄŌúÄÄùăĦÝăúĝƚă¶ĬÝò½ÓĖăĬē·ăÙÄĝÝăúƧ

Materials
Duration

Paper, Coloured pens, Music system
50 minutes

Links or multimedia resources
Music playlist in order to create a good atmosphere during quiet times (your choice)

Development
‘5: What are we going to do today?
‘40: Over the line (state your statement), see explanation underneath.
‘20: Create our own rules: Which topics that we mentioned in the game ‘cross the line’ should be addressed in
our own rules? Let the students write them down.

Evaluation
rÄōÄ·ĦăúĦÙÄÄŀÄĖ·ÝĝÄĝ§ú½ĦÙÄÄŀēÄĖÝÄú·Ä

Others
Cross the line: To warm up the group and make them think about the rules. To create group cohesion.
With “Cross the line”, you can give your students a better idea of who the others are.
Questions that would otherwise not be asked come up, and students see that in many cases they are not alone
to struggle with certain feelings or behaviours.
Game preparation:
•
oĬĦ§òòĦÙÄĦ§¶òÄĝ§ú½·Ù§ÝĖĝ§ĝÝ½ÄĝăĦÙ§ĦĦÙÄĖÄÝĝĝĬÒŌ·ÝÄúĦĻ§òïÝúÓĝē§·Äƚ
•
ÙÄúƕù§Ėï§òÝúÄăúĦÙÄōăăĖĻÝĦÙĦ§ēÄăĖ·Ù§òïƚ
•
If you are with a large group, you can make it a square.
•
Make sure that everyone has enough space to easily cross the line.
•
If you have to struggle past others to cross the line, this increases the threshold.
Important: create a safe atmosphere!
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SESSION 2
Game guide
The students and the teacher are all on the same side about a meter from the line. The teacher asks a few questions.
If the question applies to one of the students, that person will cross the line. The others show that they respect
the people who cross the line.
They do this, for example, by raising a thumb or a hand in the air. Then, everyone will stand together on the same
side again.
Agreements
Make some agreements with each other that will ensure the game runs smoothly and pleasantly for everyone.
For example, it is not allowed to talk during the question, everyone follows their own feeling when answering the
questions, no one laughs at someone else, if someone does not want to answer, that is okay, and everything that
happens during this game is kept among the participants.
Course of the game
This game only comes to life if the teacher can create an atmosphere of emotional security among the students.
The teacher needs an open attitude and takes part in the game themself.
This reduces the distance to the students and the threshold for crossing the line yourself.
During the work method “crossing the line”, it is important that the exercise is performed in silence.
This is to prevent the participant who crosses the line from getting the impression that they are being talked
about. In addition, it is also important to state in the beginning that no one is obliged to cross the line.
If the statement applies to you but you do not feel comfortable expressing it in the group, then you may also just
stand there.
ÙÄĕĬÄĝĦÝăúĝĻÝòò½Ä§òĻÝĦÙēÄĖĝăú§òŌú½ÝúÓĝƕÄŀēÄĖÝÄú·Äĝƕ·Ù§òòÄúÓÄĝƕ§ú½ĦÙÄ·ăúúÄ·ĦÝăúĻÝĦÙăĦÙÄĖĝƚĬÄĦă
the large number of questions, it is convenient to check what questions should be asked beforehand.
Each question starts with: “Cross the line if ...”.
Start with less personal questions so that the group gets used to the principle. Later, you can ask more personal
questions, but still alternate with lighter questions.
Game end
At the end of “Cross the line”, you can have all participants write a compliment to each other. Hand out pens and
stick an A4 paper on everyone’s back.
Anyone can now walk around and write random compliments.
One can only see at the end of the game what the others have written on their back. Experience shows that
these papers are kept for a long time.
Discussion
òòăĻÄúăĬÓÙĦÝùÄÒăĖ§½Ä¶ĖÝÄŌúÓƚ"ĺÄúÝÒĦÙÄĕĬÄĝĦÝăúĝ§ĝïÄ½§ĖÄúăĦĺÄĖŁēÄĖĝăú§òƕĦÙÝĝÓ§ùÄ·§úÙ§ĺÄ§
major impact on the group. Some members may want to vent.
As a leader, be aware of this and make sure you have time and space to discuss this.
oòÄ§ĝÄúăĦÄƔ;ĦÝĝúăĦĦÙÄÝúĦÄúĦÝăúĦăĦ§òï§¶ăĬĦĝēÄ·ÝŌ·ĝĦ§ĦÄùÄúĦĝ§ú½ĻÙă½Ý½ăĖ½Ý½úăĦ·ĖăĝĝĦÙÄòÝúÄ¶ĬĦ
about the experience of the game.
yăùÄĕĬÄĝĦÝăúĝŁăĬ·§úĬĝÄÝúĦÙÄ½Ä¶ĖÝÄŌúÓ§ĖÄƔ
- What did you notice? - What are you surprised about?
-How does it feel when you belong to the minority? - Would you like to tell us a bit more about it?
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SESSION 2
Introduction questions
Cross the line
...
•
If you are the youngest at home.
•
If you are the oldest at home.
•
If you don’t have brothers or sisters.
•
If you feel okay today.
•
If blue is your favorite color.
•
If you play an instrument.
•
If you do sports etc.
In-depth questions
Cross the line ...
•
If you think you have to do too much homework.
•
If you’ve ever been in love.
•
If you ever feel alone at school.
•
If you ever skip school.
•
;ÒŁăĬŌú½ĦÙÝĝÄŀ·ÝĦÝúÓƠĝ·§ĖŁƚ
•
If you feel like you have to get good grades at school.
•
If you feel insecure.
•
If you feel like you don’t belong in your class.
•
If you’ve ever stolen something from a store.
•
If you ever receive annoying text messages from someone.
•
If there is ever gossip about you.
•
If you ever get locked out.
•
If you would like to change something about yourself.
•
If you are happy.
•
If you gave someone a present last week.
•
If you can do 24 hours without your smartphone.
•
If you’re anything from this day’s share on Facebook / Instagram / Snapchat. etc
More info: https://www.challengeday.org/about/videos/
Another option could be the activity: “Take a Step Forward”, from Compass CoE. https://www.coe.int/en/web/
compass/Take-a-step-forward
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SESSION 3
Name

Empowering (Thinking about things that are going well)

Objectives
To gain insight into the things you are good at according to others From compliment to talent

Materials
Duration

Paper, pencils, tape, skill cards SHARE, coaching cards with pictures
50 minutes

Development
05 Explanation of today’s topic:
What are the things you are good at and why is it important to know this?
10 Walk and write:
Write down a compliment to someone else: why do you admire this person, what can they do well, what do you
like about them etc. All students get a paper, a pen, and a tape.
Stick the paper on your neighbors back with a tape.
Walk around and write a compliment on each of the classmates’ papers. At the end, everyone has a paper full of
compliments on their back.
ŕřrÄ§½ŁăĬĖ·ăùēòÝùÄúĦĝ§ú½ĖÄōÄ·ĦÝú§ÓĖăĬēăÒřƚ1ÄĦĦÙÄē§ēÄĖăÒÒŁăĬĖ¶§·ï§ú½ĖÄ§½ĦÙÄ·ăùēòÝùÄúĦĝƗ
Talk to your small group (4 people) about:
What did you expect, what are you surprised about, what do you want to know more about, etc.?
10 From compliment to talent
In the group, the skill cards of SHARE the Badge are laid out. Pick 3 cards of skills you think you are good at and
pick a card for each group member. At the end, you will have a set of 6 cards of skills you have.
10 Evaluation

Evaluation
Pick a coaching card which expresses what this meeting has brought to you. Explain in a small group what this
meeting has brought to you and what you think about this lesson.
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SESSION 4
Name

WHAT BOTHERS ME? Towards new territories: Exploring challenges and own concerns

Objectives
rÄōÄ·Ħ§ú½§·ĕĬÝĖÄ·ăùēÄĦÄú·Äĝăú·ăú·ÄĖúĝƕĝē§·ÄĝĻÝĦÙăĬĦÄŀēòăĖ§ĦÝăúƕ§ú½ÒÄ§Ėĝ
A spacious, well-lit classroom equipped with chairs and tables that can be moved Folios, colored markers, tape, music, handkerchiefs, barrel, screen, and computer

Materials
Duration

50 minutes

Development
LOOK AT THE FACE. 10 minutes.
A key to any joint action is to look into each other’s eyes. We ask the group if they have already looked at each
other, who and how are their companions.
We ask them to write their names on a sheet of paper and make the shape of their face. While music is being
played, they will have to pass the pages moving through the class as quickly as possible.
When the music stops, we will have to look for the person whose page we have and draw the part that the facilitator says: eyes, eyelashes, nose, hair, ears, or a smile.
The drawings are displayed in the classroom as a “class/group cartoon”.
A blank sheet of paper is handed out and they are asked to draw a map that represents their reality: family,
friends, activities they do, institutions, etc. They will be able to draw the areas freely in size and shape.
The exercise consists of thinking about each of the areas that they have drawn on the map and detecting where
they think there may be an obstacle, fear, or barrier, something that worries or displeases them.
ÙÄŁĻÝòòÙ§ĺÄĦă½Ė§ĻĦÙÄĝÄ½ÝÒŌ·ĬòĦÝÄĝĻÝĦÙĝŁù¶ăòĝƦ½Ė§ÓăúĝƧ§ú½ú§ùÄĦÙÄùƚ
The activity is shared and a common list of all the dragons they have detected is made. Motivating questions:
•
In what areas are there dragons? Are they big or small? What are they called?
•
ăŁăĬĖÄùÄù¶ÄĖĝăùÄĦÙÝúÓĦÙ§Ħĝ·§ĖÄ½ŁăĬăĖ·ĖÄ§ĦÄ½ÓĖÄ§Ħ½ÝÒŌ·ĬòĦŁÒăĖŁăĬ§ú½ÝĦÄĺÄúĦĬ§òòŁÄú½Ä½
up being something tha you really like to do?
•
What strategies did you use to deal with it?
PIO - PIO. 10 minutes.
We propose a game in which all the people in the group are chicks that have got lost and are looking for their
families. The participants must cover their eyes with a handkerchief and begin to move around the class. When
ĦÙÄŁŌú½ĝăùÄăúÄƕĦÙÄŁĻÝòòÙ§ĺÄĦăĝ§ŁƔēÄÄēƕēÄÄēƚ;ÒĦÙÄăĦÙÄĖēÄĖĝăú§úĝĻÄĖĝēÄÄēƪēÄÄēƕÝĦùÄ§úĝĦÙ§ĦÝĦÝĝ
another lost chick so they will have to keep looking for the hen. However, when the person they are touching
does not say anything, the participants should hold their hand, not move, and keep quiet without saying ‘pio pio’
when other chicks come to join.

Evaluation
Motivating questions: How did you feel? Was it easy for you to move around? Did you feel lost, safe, disoriented?
What strategies did you use not to be afraid? There are many moments in life when we feel out of place, afraid,
òăĝĦƚÄÝúÓ§¶òÄĦăŌú½ĦÙÄĻ§ĖùĦÙăÒăĦÙÄĖēÄăēòÄÙÄòēĝĬĝ¶ĬÝò½·ăúŌ½Äú·Ä§ú½Ò§·ÄĦÙÄ½Ė§ÓăúĝƚMÄ§ĖúĦăăòĝ
through trial and error to face, share, and exchange, to feel stronger.
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SESSION 5
Name

Emotional control. Understanding emotions

Objectives
Learn to perceive what they feel in their bodies, and recognize the diversity in which feelings and emotions are
manifested.
A spacious, well-lit classroom equipped with chairs and tables that can be moved. Magazines of
landscapes and nature, colored sheets, cardboard, colored markers, tape, music, chest or box,
mirror, cannon, screen, and computer

Materials
Duration

50 minutes

Development
IONAL SCANNER. (5`).
Pose to the group to connect with ourselves in an exercise of trying to perceive how we feel. we are going to do
an emotional scan, we are going to review, with relaxing music and eaths, our body and how we feel.
We proposed to start from the feet to the head to see how we are physically and how we rgy in each point of our
body that we are passing.
It is made to see how the participants feel.
"ŀÄĖ·ÝĝÄ·§ú¶ÄĬĝÄ½Ħă¶ĖÝúÓ§ĦĦÄúĦÝăúĦăăĦÙÄĖùăùÄúĦĝƚ;ĦÝĝúăĖù§òÝÒÝĦÝĝ½ÝÒŌ·ĬòĦ§ĦŌĖĝĦĦă·ăú·ÄúĦĖ§ĦÄ§ú½
Ħ§ïÄĦÙÄĝ·§úúÄĖĝÄĖÝăĬĝòŁƕĖÄōÄ·ĦăúĦÙÝĝÒ§·Ħƚ
IONAL LANDSCAPES. 40 min.
It is proposed to create a mural with relating emotions. Landscapes and a list of different emotions are provided
§òăúÓĻÝĦÙĝÄĺÄĖ§òù§Ó§ŇÝúÄĝĝăĦÙ§ĦŁăĬ·§úŌú½§ú½·ĬĦăĬĦÝù§ÓÄĝƚVÄŀĦƕĦÙÄÓĖăĬēÝĝ§ĝïÄ½Ħăòăăï§ĦĦÙÄ
magazines for a landscape that represents each emotion, cut it out, and make a mural with all the images, noting
the emotion next to each chosen landscape.
end, all the murals will be hung on the wall and, without speaking and with soft music in the background, the ent
murals will be observed. Each participant takes notes of the name of the person with whom they have agreed
the most when
ating a certain emotion.
Based on these coincidences, groups are made and, for 5 minutes, they comment on why they have chosen
each landscape as a sentation of emotion.
otions: sadness, anger, joy, fear, love, peace, loneliness, happiness. Some motivating questions: hink it is possible
to feel all the emotions on the list at the same time?
u ever felt several emotions at the same time? When?
you think that the same landscape can be chosen to represent different emotions? you think you can do better
to understand what others feel?
THE CHEST. 5 min.
A useful dynamic can also be found among the complementary sessions of the Creando of this same material.
ă·òăĝÄĦÙÄĝÄĝĝÝăúƕÝĦÝĝĝĦ§ĦÄ½ĦÙ§ĦĦÙÄŁ§ĖÄÓăÝúÓĦăŌú½ĦÙÄÓĖÄ§ĦÄĝĦĦĖÄ§ĝĬĖÄÝúĦÙÄĻăĖò½ƕĻÙÝ·ÙÝĝÝúĦÙÄ
chest. A certain mystery will be created about this fact. As they go out one by one, the greatest treasure will be
presented in the chest: a mirror where they can see their faces.
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SESSION 6
Name

Body language

Objectives
To learn what body language is The power of body language How do you use body language?
Animation about ‘What is body language?’ Paper with a drawn person for each student Pencil
Gamecards (depending on the game you choose)

Materials
Duration

50 minutes

Links or multimedia resources
https://www.youtube.com/watch?v=1sfM-xx7tHI
https://www.verywellmind.com/ten-body-language-mistakes-you-might-be-making-3024852

Development
15: explanation of the topic
What is body language and why is it important? https://www.youtube.com/watch?v=1sfM-xx7tHI
§Ħ·ÙĦÙÄ§úÝù§ĦÝăúƦŌú½ăúÄÝúŁăĬĖăĻúò§úÓĬ§ÓÄƧ§ú½ĖÄōÄ·ĦăúÝĦĻÝĦÙĦÙÄÓĖăĬē
20: the game
Ä·ăùÝúÓ§Ļ§ĖÄăÒĦÙÄēăĻÄĖăÒ¶ă½Łò§úÓĬ§ÓÄƚoò§Ł§Ó§ùÄĦăŌú½ăĬĦĻÙŁ¶ă½Łò§úÓĬ§ÓÄÝĝÝùēăĖĦ§úĦƚ
https://www.justinpatton.com/body-language-activities-for-the-classroom/
Discuss after each game: What have you experienced? What have you learned?
15: How to use body language?
Everyone gets an A4 paper on which the outlines of a person are drawn. There are some questions on the paper
which they have to answer on their own by writing and drawing on the paper. For example:
•
If you are angry, where can you feel this in your body?
•
If you are happy, what do you feel in your body?
•
How can someone else see that you are sad?
If the students are comfortable with each other, they can discuss their paper in a small group.
5: Evaluation

Evaluation
Write down on the paper, by the according body parts, what you have learned and what you are going to remember/use after this class.

Others
Body language game:
Work together in groups of 4. Each group gets a set of cards with emotions on it. A person draws a card and
expresses the emotion with body language. The others have to guess the emotion.
rÄōÄ·ĦÝĺÄĕĬÄĝĦÝăúĝƔ
•
What did you see?
•
Why did you think it was this emotion?
•
How do you express this emotion?
•
How can others see your emotions? Etc.
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SESSION 7
Name

Teamwork

Objectives
rÄōÄ·Ħăú§ú½¶Ä·ăùÄ§Ļ§ĖÄăÒĦÙÄĻ§ŁĻÄĖÄò§ĦÄĦăÄ§·ÙăĦÙÄĖÄĺÄòăēĦÄ§ùĻăĖï·ăùēÄĦÄú·ÝÄĝ

Duration

50 minutes

Development
COOPERATE OR COMPETE? 10 min.
Standing in pairs, they stand back to back with their partner and hold each other by the arms. In front of each of
them, there will be a treat for each one about four steps away (preferably on a chair).
Let’s count to three, then they have to try (for a few seconds) to get the treat without letting go. Those who let
ÓăĻÝòòĖÄù§Ýú§ĝă¶ĝÄĖĺÄĖĝƕÝĦÝĝ§ĕĬÄĝĦÝăúăÒĝÄÄÝúÓÝÒĦÙÄĖÄÝĝ§·ăĬēòÄĦÙ§Ħ§ÓĖÄÄĝĦăÓăÝúăúÄ½ÝĖÄ·ĦÝăúŌĖĝĦ
and then in another. They will have been able to cooperate and they will have won. It will not serve as a model of
cooperation, if one, being stronger, manages to drag the other.
Those who do not succeed are asked to return to the starting position and are proposed to speak and look for a
solution, because they can only try again once and if they do not succeed they will lose the treat.
Motivating questions:
What happened? What was the problem? Did you get your candy? And your partner? How did you feel during
the game? What do you think and how do you, who have the candy, feel? Was there any way you two could have
got it? Is it fair that one has it and the other doesn’t? Who decides how to act?
CREATE OR DESTROY. 35 min.
ĻÝ½Äĺ§ĖÝÄĦŁăÒù§ĦÄĖÝ§òĝ§ĖÄ§ĺ§Ýò§¶òÄăúĦÙÄ·ò§ĝĝĖăăùōăăĖƔúÄĻĝē§ēÄĖĝƕù§Ó§ŇÝúÄĝƕÝúō§ĦÄ½¶§òòăăúĝƚÙÄ
participants are instructed that whenever the music plays they can destroy, break, step on, or do whatever they
want with the materials, having fun with them. For this, some cheerful tempo music is used.
As the music stops, participants sit quietly, with their eyes closed and take a deep breath.
They are then instructed to look around. How would you describe the place? Do you like how it turned out? How
does it make you feel?
In the second part of the exercise, quieter music is played to encourage creativity, and they are asked to create
something from the destroyed: a sculpture, a drawing, etc., something beautiful and useful. They can do it individually or collectively.
•
Finally, both moments are put in common:
•
What was faster, to create or to destroy?
•
What kind of energy do you connect with in each case? How did you feel in both situations?
•
What qualities did you have to put into practice for both situations?
•
Do you think sometimes it is necessary to destroy? Is destroying the same as having a destructive attitude?
•
What do you identify with more? Do you relate to creating or destroying?
MUSICAL HUGS. 5 min.
Music will be played. Participants will dance around the classroom until the music stops playing. At that time, the
facilitators will give the order: Hugs in pairs! Hugs for threesomes! Hugs for quartets! Collective hug!
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SESSION 8
Name

Feedback (Give and receive)

Objectives
To promote the group as a space to grow where you can contribute and gather support. To learn how to give and
receive positive feedback
A spacious, well-lit classroom equipped with chairs and tables that can be moved. Folios, colored markers, tape, music, cannon, screen, and computer.

Materials
Duration

50 minutes

Links or multimedia resources
https://en.wikipedia.org/wiki/Johari_window - Hamburger method for positive feedback and critics. You’ll be able
ĦăŌú½ĦÙÄĝÄĖÄĝăĬĖ·Äĝ§ĦĦÙÄÄú½ăÒĦÙÝĝĝÄĝĝÝăú

Development
PHYSICAL CARESS. 10min.
All the participants walk through the space blindfolded while the trainer gives guidelines:
1. When we meet someone we touch hands.
2. When we meet we touch each other’s face.
3. When we meet we touch each other’s head.
4. When we meet we give each other a hug.
_ú·ÄŌúÝĝÙÄ½ƕĻÄ§ĝïĻÙ§ĦĻÄĦÙăĬÓÙĦ§ú½ÙăĻĻÄÒÄòĦƚÄĦ§òï§¶ăĬĦĦÙÄĝÄúĝ§ĦÝăúĝƚÄēÄú½ÝúÓăúĦÙÄÄúÄĖÓŁ
and restlessness of the group, another, calmer variant of this dynamic is:
We take some participants out of the room - classroom -, when they enter one by one, they are blindfolded and
the other people have to approach them and show them affection or positive things through physical contact.
Likewise, other dynamics can be used. For example, a person lets his-her body go, drops down and trusts the
groups to pick them up. Another example would be the one in which there is a person in the center with a blindfold who is left swinging like a pendulum. These are not only dynamics of physical contact but also of trust.
ROUND OF QUALITIES. 15 min.
The group will be placed in a circle and each person will have a piece of paper glued to their chest and another
to their back, where each partner from both sides will have to write what positive qualities they have and what
things they should change to be better. Then, it is shared and we write down the expressed qualities on which
we will work through the following questions:
•
How did we feel?
•
Do you agree with what they have written to you?
•
Were you aware of those qualities?
THE MUSIC BAND. 5 min.
Each participant is asked to choose a rhythm with their body. The dynamic person acts as a conductor, we will
add sounds little by little, one after the other until we create a melody.
When we connect with others, we synchronise ourselves, we can compose a diverse melody. Music is born from
the sum of what you give and what they give you, in a harmonious way.
DEBRIEFING AND CLOSING 5 min
The facilitator will present the Johari Window and ask the participants about their different windows. Participants will express their thoughts. Then, the facilitator will introduce the Hamburger method for feedback.

Others
The materials from the project “Share the badge” can also be used for feedback. The set of cards with the
competencies can be adapted using the game “How do you see me?”. The cards are ready to print-and-play
on the website.
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EXERCISE

JOHARI WINDOW
Description
In the exercise, someone picks a number of adjectives from a list, choosing the ones they feel describe their
own personality. The subject’s peers then get the same list, and each one picks an equal number of adjectives
that describe the subject. These adjectives are then inserted into a two-by-two grid of four cells.
The philosopher Charles Handy calls this concept the Johari House with four rooms. Room one is the part of
ourselves that we and others see. Room two contains aspects that others see but we are unaware of. Room
three is the private space we know but hide from others. Room four is the unconscious part of us that neither
we nor others see.

The four quadrants
Open or Arena: Adjectives that both, the subject and peers, select for this cell (or quadrant) of the
grid. They are traits that subject and peers perceive.
Blind: Adjectives not selected by subjects, but only by their peers. They represent what others perceive but the subject does not.
Façade: Adjectives selected by the subject, but not by any of their peers. They are things the peers
are either unaware of, or that are untrue but for the subject’s claim.
Unknown: Adjectives that neither subject nor peers selected go here. They represent subject’s
behaviours or motives that no one participating recognizes—either because they do not apply or
because of collective ignorance of these traits.

Johari adjectives
The participant can use adjectives like these as possible descriptions in the Johari window.

able

½ÝÓúÝŌÄ½

intelligent

patient

sensible

accepting

empathetic

introverted

powerful

sentimental

adaptable

energetic

kind

proud

shy

bold

extroverted

knowledgeable

quiet

silly

brave

friendly

logical

ĖÄōÄ·ĦÝĺÄ

smart

calm

giving

loving

relaxed

spontaneous

caring

happy

mature

religious

sympathetic

cheerful

helpful

modest

responsive

tense

clever

idealistic

nervous

searching

trustwort hy

complex

independent

observant

self-assertive

warm

·ăúŌ½ÄúĦ

ingenious

organized

self-conscious

wise
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SESSION 9
Name

Evaluation session 1

Objectives
To summarize the learning of the coaching process and to clarify the needs for the future and the next steps to
be done by the participants

Materials
Duration

Learning diary
50 minutes

Links or multimedia resources
Chill music

Development

20’ Day of compliments In groups of 6.
Sometimes it is necessary to hear from others what they think is nice, sweet, or good about you.
Write your name in the center of the circle. Have eachgroup member write a compliment about you in every line.
ăĬƴòò¶Ä§¶òÄĦăŌú½ÝĦÝúĦÙÄUŁMÄ§ĖúÝúÓÝ§ĖŁƚ
30’ My learning diary
Ä§ĖÄÓăÝúÓĦăÙ§ĺÄ§úÝú½ÝĺÝ½Ĭ§òĖÄōÄ·ĦÝăúĝÄĝĝÝăúĻÝĦÙĦÙÄĝĬēēăĖĦăÒUŁMÄ§ĖúÝúÓÝ§ĖŁƚÙÄMÄ§ĖúÝúÓÝ§ĖŁ
will be given on this day so it must be printed.
Äƴòò¶Ä§¶òÄĦăŌú½ÝĦ§ĦĦÙÄÄú½ăÒĦÙÄUÄĦÙă½ăòăÓŁÓĬÝ½Äƚ
•
ÄĻÝòò§úĝĻÄĖĦÙÄŌĖĝĦŗĕĬÄĝĦÝăúĝƚ
•
We will share our individual feelings.
•
ÄĻÝòòÄŀēò§ÝúÙăĻĦăŌòòĦÙÄMÄ§ĖúÝúÓÝ§ĖŁƚÙÝĝĻăĖïùĬĝĦ¶Ä½ăúÄ§ĦÙăùÄƚ

Others
Depending on the group we can:
•

úĝĻÄĖĦÙÄŗĕĬÄĝĦÝăúĝƚ_ú·ÄŌúÝĝÙÄ½ƕĝÙ§ĖÄĦÙÄÒÄÄòÝúÓĝĻÝĦÙ§¶ÝÓÓĖăĬēƚ

•

Answer 1 question and share feelings.

•

Instead of a big group, we can split into small groups
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SESSION 10
Name

Evaluation session 2

Objectives
To summarize the learning of the coaching process and to clarify the needs for the future and the next steps to
be done by the participants

Duration

50 minutes

Links or multimedia resources
Chill music

Development
Present the work that has been done all through the sessions to the participants. Create a visual presentation
of the different materials used in order to remind the participants the whole process lived. If you have photos,
prepare a slide-show photo presentation to create a good atmosphere.
Blobs evaluation (use the attachement). 10 min.
Print the blob papers (A3 if possible) and invite the participants to take a colour and express their feelings by
colouring the blob person who represents them better
Darts evaluation. 15 min.
Create a poster with a bulls-eye where the closer to the center is the best, and the outer circle represents the
worst. This poster will be divided into 4 sections (like pizza slices) and the participants will take a color marker
and make a point (like a dart) in the dartboard according to their evaluation.
We suggest to include these 4 sections in the board:
•
Your own participation in the process
•
The group participation in the process
•
The facilitators attitude/preparation/readiness
•
The content of the different sessions
What I take and what I leave. 10 min.
Print an A3 poster with a “backpack” and another one with a “rubbish bin” on it. Distribute sticky notes among
the participants and ask them to write comments for each poster, thinking of what they will ‘take with themselves’ from the sessions and what they leave behind.
Ä¶ĖÝÄŌúÓƚ
Open a round of comments with the participants and ask them to speak about:
•
How do they feel at this point of the process?
•
Why did they choose this blob-person?
•
What were their “darts” results? Were they close to the center? Why?
•
Comments about the backpack and the rubbish bin.
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EXTRA SESSION A
Name

COMMUNICATION I: HOW DO I EXPRESS MYSELF?

Objectives
rÄōÄ·Ħăú§ú½¶Ä·ăùÄ§Ļ§ĖÄăÒĦÙÄĻ§ŁĻÄ·ăùùĬúÝ·§ĦÄĻÝĦÙăĦÙÄĖĝƚ
A spacious, well-lit classroom equipped with chairs and tables that can be moved. Blank sheets
of paper, salt, a jug with water, colored markers, tape, music, cannon, screen, and computer

Materials
Duration

50 minutes

Links or multimedia resources
http://www.slideshare.net/begabi/masaru-emoto-los-cristales-de-agua

Development
“THE SALT”. 30 min.
This dynamic helps the participants become aware of the power of their words and the effect they have, or can
Ù§ĺÄƕăúăĦÙÄĖĝ§ú½ăúĦÙÄĦŁēÄăÒ·ăùùĬúÝ·§ĦÝăúĦÙÄŁēĖă½Ĭ·Äƚĝ·ÝÄúĦÝŌ·ÄŀēÄĖÝùÄúĦÝĝēĖăēăĝÄ½§ú½§òăĦăÒ
attention is requested.
What is this (showing the salt shaker)? No, no, you are the salt shaker. And that (pointing to the salt)? No, no, this
- the salt - is your words, everything you say. And what is this (pointing to the jug of water)? No, no, this is a friend
with whom you have become very angry.
Now, watch carefully what happens. (We start to comment negative things about the jar and for each comment
we add a little salt: idiot!)
Fool! I can’t stand you! Useless! Dog face! Fuck you!... Now, we allow them to come over, pour out their salt and
say their derogatory remarks on top of the jug.Then the words (salt) that are already inside the other person are
removed (jug with water).
Motivating questions:
What effect do you think your words have had on your friend, on their body, on their health, on their emotions?
When we get angry with a friend, is it forever? Do you think you can take your words back? (We show that you
can’t get the salt out of the jar.) Can you heal the damage done just by asking for forgiveness? Can you somehow measure the damage you have done?
To close the VIDEO VIEW of Masaru Emoto (scientist Japanese). http://www.slideshare.net/begabi/masaru-emoto-los-cristales-de-agua
Words have a lot of power and once said they cannot be recovered. That is why it is important to think well before speaking. We can learn different ways of saying what we think.
Self centered messages. 20 min.
ÙÝĝ½Łú§ùÝ·ĝÄĖĺÄĝĦăĖÄōÄ·ĦÝĺÄòŁÄŀēÄĖÝÄú·ÄĦÙÄ½ÝÒÒÄĖÄúĦ·ăùùĬúÝ·§ĦÝăúēăĝĝÝ¶ÝòÝĦÝÄĝ§ú½ĦÙÄÝĖ·ăúĝÄĕĬÄúces. They learn the concept of assertive communication.
We distribute a sheet for each pair which they must cut and match according to the contents. Allow them a few
minutes to assess the different ways of communicating. Each pair will have to act out one of the situations.
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Situation 1:
UăùƕÙăĻĦÝĖÄĝăùÄƗ;ƴĺÄ§òĖÄ§½ŁĦăò½ŁăĬŖŔĦÝùÄĝĦÙ§Ħ;ĻÝòòĦÝ½ŁĬēùŁĖăăùĻÙÄú;ŌúÝĝÙ½ăÝúÓĦÙÝĝăúĦÙÄ
computer. I am not going to do it now, no matter how many times you tell me.
Uăùƕ;ƴù½ăÝúÓĝăùÄĦÙÝúÓÝùēăĖĦ§úĦÒăĖùÄĖÝÓÙĦúăĻƕÝÒÝĦƴĝăï§ŁĻÝĦÙŁăĬƕ;ƴòòŌúÝĝÙŌĖĝĦ§ú½ĦÙÄú;ĻÝòòĦÝ½ŁĦÙÄ
room.
Situation 2:
;½ăúăĦĬú½ÄĖĝĦ§ú½ĻÙŁyÝòĺÝ§Ù§½ĦăŌú½ăĬĦĦÙ§Ħ;òÝïÄMĬÝĝƕ;Ħăò½ŁăĬ¶Ä·§ĬĝÄŁăĬ§ĖÄùŁÒĖÝÄú½ƕÝÒ;Ù§½Ļ§úĦÄ½
the entire school to know, I would have published it in the idiot newspaper.
I feel bad when you tell my personal things to other people, I would like you to respect my privacy and I would
appreciate it if you would not do this again.
Situation 3:
Lucia, if you take my clothes again without permission I’ll kill you. Do you think you’re the queen of the house?!
Lucia, I feel invaded when you take my things without telling me, I would rather you ask me about what I think.
Situation 4:
I asked you if we were going to the movies, you said no, and then I found out that you went with Mario and you
didn’t tell me. Don’t worry, you can be sure I won’t bother you again!
I feel displaced when you are not honest with me and do not include me in your plans.
Situation 5:
I just don’t understand why! My friends can all go! Their parents leave them alone! You always have to be the
spoiler and I fuck myself and stay home! Great. Thanks a lot.
I would like to be able to go and you should trust me. It would be nice to share the moment with the rest of my
friends.
Motivating questions: What do you think of these messages? Do they mean the same? Which one do you like
the most? Is the one you like the most the one you use regularly, or is the other one the one that you use the
most? What differences have you observed? Does expressing yourself without disturbing mean that you will
always get what you want?
We have the right to express how we feel and what we think but we can do so without hurting the other person.
We also have the right to ask for what we want, but others have the same right to say no (or yes) and we must
respect their decision.
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EXTRA SESSION B
Name

Building self-control

Objectives
Help the student to build self-control and attend all classes. Fight absence in class

Duration

CASE: A student is absent from lessons many times. When adults approach the student, (s)he
acts nicely and politely, he-she always have a believable explanation of why he-she is absent
from classes.
DURATION: during 1-2 school semesters

Development
Step 1: Get background information
Through cooperation between the social worker and the teachers: what are the details around absence/reasons
for absence? Compare the stories, what the student is saying and what the teacher story is. Make sure that the
teacher knows that the social worker is on the case and what the plan is.
Step 2: Make good contact with the student

As a social worker, you shouldn’t criticise the student for not being in class. Say to the student that you understand him and to be more convincing agree with him that you understand how boring it is being in class,
how important it is that he go and eat now, that call on his phone need to be done now and not after class. All
this is to earn trust and it will open him up that you can see the real picture and reasons. In our experience as
social workers, students who miss the class usually are not prepared and ready for subjects and they simply
avoid interaction.
Step 3: Student meeting with teacher/department leader
At this meeting, the department leader should present the situation to the student as very bad and how
school and teachers don’t have any more patience for his actions. This is an important moment because
at this meeting the social worker will stand for the student and promise that everything is going to change
and that you personally guarantee that the situation will improve (this should be arranged with the department leader before the meeting. He needs to know whole plan and why you are doing this). The student
now relies on the social worker.
Step 4: Build further on the students´ loyalty and ego
The next step is one of the most important ones. The student will attend classes, but the absence may not
stop completely. The social worker attends classes with him, constantly telling him that he gave his word
to the school and if he doesn’t change completely you will get in big trouble (losing your job). It needs to
sound dramatic. It does usually work because you, as a social worker, show loyalty to the student.
Another important part is to use the student´s ego and show you care about him. Explain him how important education is, how hard life can be without it, and that you will never allow him to be one of those students that people point out for being stupid and uneducated. To show the student you care, you need to
start a close relationship. In that way he might feel bad if he disappoints you. At the same time make sure
to tell him how proud you are of him for all the good things that he does for you. The student will think that
he is doing you a favour without realising that he is improving himself. It is a long process and it will take
some time but if you cooperate with the department leader and the teachers, results are guaranteed.

Evaluation
Evaluation with department leader and teachers.
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EXTRA SESSION C
Name

Positivism

Objectives
Help the student to focus on good things and changing the mindset
5 tables with several drawing pens. On each table a big poster with one of the following 5 advices:

Materials

Duration

1.

Positivism = create distance from the challenge

2.

Positivism = focus on the goal

3.

Positivism = focus on solutions

4.

Positivism = get positive input from others

5.

Positivism = talk positively about yourself

50 minutes

Links or multimedia resources
http://www.slideshare.net/begabi/masaru-emoto-los-cristales-de-agua

Development

Step 1: Introduction to the topic POSITIVISM: «We can always do something about the future. Use your energy
on the things that you CAN change. Past is past and cannot be redone.” Situations never last forever – the only
constant is change”
yĦÄēŖƔoĖÄĝÄúĦ§·ăú·ĖÄĦÄ¶ĬĦŌ·ĦÝăú§òy" which is typical for young people with negative thoughts. For ex:
This is Peter. He is (age, living..., etc.) and feels ........(alone, excluded, ugly, etc) and that is why he is behaving like
ĦÙÝĝƚÝĝ·ĬĝĝĦÙÄ·§ĝÄÝúĦÙÄÓĖăĬē§ú½Äùē§ĦÙÝĝÄĻÝĦÙĦÙÄŌ·ĦÝăú§òēÄĖĝăúoÄĦÄĖƚ
Step 3: Help Peter! The students go around from table to table and write down some advice and good ideas
that could help Peter to get more positive thoughts.
Step 4: Read through the advices/ideas and discuss them with the group. More background information
about the 5 tables:
1.

Create distance from the challenge: Try to create some distance from the challenge. Disconnect the need
for control and automatic emotional reactions and see if things do not look as insurmountable. Let it go for
a few days while you free yourself from the emotional or mental pressure and stress. Free up space in your
ùÝú½§ú½ŁăĬĻÝòòŌú½ĦÙÄ¶ÄĝĦĝăòĬĦÝăúƗ

2.

Focus on the goal: We may take some detours sometimes due to unforeseen circumstances, but it’s never
Ħăăò§ĦÄĦăŌúÝĝÙĻÙ§ĦŁăĬĝĦ§ĖĦÄ½ƚăĬĖ½ĖÄ§ùĝ§ĖÄăúòŁŁăĬĖĝƚVăăúÄ·§úĝ§¶ăĦ§ÓÄĦÙÄòăúÓƪĦÄĖùÓă§òĝƚ
You decide the course, every single day. You decide your coping strategy and how to achieve your goals.
Feel free to write down the big goals and your biggest dreams no matter what path you choose. There are
always new opportunities.

3.

Focus on solutions: Have your own brainstorming with yourself or someone you trust. Think about situaĦÝăúĝŁăĬÙ§ĺÄ¶ÄÄúÝúĦÙ§ĦÙ§ĺÄ¶ÄÄú½ÝÒŌ·ĬòĦƕ¶ĬĦĦÙ§ĦŁăĬÙ§ĺÄù§ú§ÓÄ½ĦăĝăòĺÄƚÙÄúĦÙÝúïƔƳÝÒ;Ù§ĺÄ
managed this, I can do anything’. Feel free to think long-term and talk to others about good solutions. Make
notes so you do not forget the good ideas that come up along the way. “The greatest discovery of any generation is that a human being can alter his life by altering his attitude.”- William James
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Get positive input from others
ÙÄúŁăĬ§ĖÄòÝĺÝúÓ§½ÝÒŌ·ĬòĦĝÝĦĬ§ĦÝăúƕĦĖŁúăĦĦă¶Ä§òăúÄĻÝĦÙĦÙÄēĖă¶òÄùƚĝÄÒĖÝÄú½ĝĦăÓÄĦēăĝÝĦÝĺÄÝúēĬĦƚ
Say straight out that you need. Find someone who can think a little ahead of you or with you. Tell them you need
positive input. Dare to show yourself vulnerable, so that others can have the chance to stand up for you. A problem that is shared can often be solved much easier. Talk together about solutions and try to be good friends.
Talk positively about yourself and remember that situations never last forever- the only constant is change
Speak up and know that you are always valuable to someone. Write a list of all the things you are good at and have
experience with, including what you are motivated for. Feel free to call it the “Have done” and “Want to do” list.
The situation you experience today will always be able to change and you can change it in a positive way. Be
solution-oriented and practical. Create your own future the best way you can.
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